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Dear UU Faith Works Readers,

It was wonderful to see so many of you at GA in Long Beach, California, and at UU summer camps!
But now the days are getting shorter and our thoughts naturally turn to RE programs and UU congregationa
life. Every September we gather in our UU communities of faith to begin anew our lifelong search for truth and
meaning, to nurture afresh the feeling of welcome and bel onging with newcomers and old friends, and to
commit once again to ethical action and faithful practices. This packet of resources reflects who we are and
what we value, what we stand for, and who we are becoming. Enjoy these contributions from your UU
colleagues and friends.

Asyou plan your religious education programs, intergenerational worship services, teacher trainings,
children’s chapels, social justice projects, and adult enrichment offerings, we hope you have added three new
heritage resources to your repertoire — A Lamp in Every Corner by Janeen Grohsmeyer and Full Circle by Kate
Erdev. Janeen’s UU storybook features twenty-one original stories that bring UU history to life for young
people, from “How We Came to Be,” articulating our faith milestones, to “Who We Are,” telling our UU
hero/ine stories to “What We Believe,” featuring stories of our seven Principles. Kate's Fifteen Ways to Grow
Lifelong UUs will inspire you and help your congregation raise and keep lifelong UUs through embracing our
UU identity, ritualizing holiday events, providing parent handouts for RE sessions, offering intergenerational
socia justice opportunities, singing together, sweeping teens into immersion experiences, and much more.
Finally Sally Patton’s Welcoming Children with Special Needs: A Guide for Faith Communitiesis available to
help our congregations truly become the inclusive communities we seek to create.

May your UU programs address timely issues of faith devel opment and timeless themesin religious
education. With the violence of our times, we need to affirm our Principles through effective action in our
classrooms, in worship services, and socia justice projects. Check out the anti-bullying Learning Resources in
this packet. With the age segregation of our times, we need to seize opportunities in intergenerational worship,
mentorship, and whole-congregational fellowship to reconnect the generations. Look in the Worship and Social
Justice sections of this packet. With the proliferation of family styles and lifestyles, we need to value our faith
community as a common ground for children, youth, adults, and elders. Browse the Community Building and
Leadership Development contents in this packet.

This coming year will bring celebrations and challengesto all of us. Please keep two UUA celebrations
in mind throughout the months ahead — the GA 2005 theme “ Generations of Faith” celebrating our UU family
values and celebrating the five-year anniversary of Our Whole Lives programs. Gather testimonials from your
families on their family-faith stories and values and from OWL participants and leaders on how sexuality
education is religious education. Sharethem in your communities and with us! To meet the challenges of
this coming year we invite you to connect with colleaguesin your neighborhood, district, LREDA, and UUA.
We are companionsin our UU Faith Work. Stay in touch, friends!

In faith, Pat Hoertdoerfer and Jacqui James, Co-editors

The mission of UU Faith Works is to share resources that inspire faith devel opment, educate for religious
identity, connect spiritual and ethical practices, and empower religious educators, ministers, and lay
congregational leadersin their roles and responsibilities of serving Unitarian Universalists throughout their
lives.
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LIFESPAN FAITH DEVELOPMENT PEOPLE FINDER
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FAMILY MINISTRY AND RESOURCES Patricia Hoertdoerfer
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and Connect
Unitarian Universalist religious educators across the continent.

We need your submissions to help us make these “ connections.”

Please send your submission(s), four sides or less preferred, with one-inch margins on top and left sides, on
white paper (letterhead if appropriate). If possible, include adisk (we use Microsoft Word). Mail to:

UU Faith Works Editor

Unitarian Universalist Association
25 Beacon Street

Boston, MA 02108-2800

Submission Deadlines:
June 1st for the Summer/Fall packet
December 1st for the Winter/Spring packet

Subscription Infor mation:

UU Faith Works is an online publication of the Unitarian Universalist
Association. If you would like a personal copy, or if your congregation
would like to receive a hard copy, please send $20 per one-year
subscription. Please use the form below.

Please be advised if you have a PO box, UU Faith Works may not fit into the mailbox. Be sureto inquire at the
post office if mail has been set aside for you.

Circle the subscription you would like to begin with: Summer/Fall Winter/Spring

Name:

Address;

Zip/Postal Code:

No. of subscriptions ordered: Amount enclosed:
M ake checks payableto UUA. Return thisform to:
UU Faith Works Subscriptions
Lifespan Faith Development
25 Beacon Street
Boston, MA 02108-2800
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UUFC Religious Exploration Survey
Michael Molk and Claudia Hall, Co-DREs
UU Fellowship of Corvallis
Corvallis, OR

The following is one congregation’s input process on how the religious education program should be structured
according to the congregants.

This year the Religious Exploration (RE) Committee and Directors are looking at our UUFC RE program and
goals. As part of this process, we want to know what you think is important for children, youth, and adults to
experience in our religious community. Please give this survey your thoughtful consideration, as the results will
help shape the design of our future programs and the allocation of our resources, such as money, staff,
volunteers, and fundraising projects.

Following is alist of some possible elements of areligious exploration program based on our UU principles and
sources. How important do you think these elements are for children, for youth, and for adults? Fill in the
spaces next to each line, ranging from 1 (least important) to 5 (most important).

Children Youth Adults
| Example:  Ingtill an appreciation for ice cream | 5 | 5 | 4 |

5=most important
1=least important Children Youth Adults

1. Religious I dentity & Spiritual Development

Learn about the world’ sreligions

Learn about our Jewish and Christian heritage

Gain awareness of the interdependent web

Instill an ethic of environmenta stewardship and appreciation of the
natural world

Introduce various spiritual practices and techniques for self-discovery,
reflection, and centeredness

Learn UU principles and sources

Learn about UU history and heritage

Use science and rational humanism to understand the world
Acquire familiarity with the Bible

Study the words and deeds of prophetic women and men

Learn about earth-centered traditions

Create and participate in worship

5=most important
1=least important Children Y outh Adults

2. LifeSkills & Ethical Development

Appreciate diversity and promote equality

Practice kindness, compassion, and love in our relationships
Respect self and respect each other

Develop a sense of community and have fun together
Cultivate critical-thinking skills

Provide abasis for moral and ethical decision making

Devel op emotional management skills

UU Faith Works, Summer/Fall 2004 pg. 4



Administration

Develop leadership skills
Mark rites of passage and milestones, e.g. UU designed Coming of

Age activities
Sexuality education, e.g., UUA-developed curriculum Our Whole
Lives (OWL)
5=most important
1=least important Children Youth Adults
3. Social Action - -

Putting our principlesinto practice

Support local human services, e.g., hunger, homelessness, health care,
education
Travel to urban areas, e.g., Portland, Seattle, San Francisco, to do
community service work
Support minority populations in the Northwest, such as:

Native American issues, e.g. travel to UU

Service Committee work camp in Y akima, WA

Mexican community issues, e.g., in the Willamette Valley
Travel to Central Americato do service work
Protect and care for the environment

Engage in political activism and peace work

5=most important
1=least important Children Y outh Adults
4. Connecting with the Larger UU Movement
such as:
Travel to youth and/or adult district conferences
Travel to General Assembly
Travel to Transylvaniato connect with Unitarians
Travel to Boston to tour UU history
Travel to England to connect with Unitarians and Universalists
Travel to UU Musician's Network conferences

5=most important
1=least important Children Youth Adults

5. Social Activities

Socials, dances, and concerts

Discussion study groups

Meals

Drop-in center

Games and sports

Musical opportunities

Nature experiences, e.g., Opa Creek, Waldo Lake, hiking, camping,
skiing, coast, mountains

Arethere other topics that you think are important to include in our RE program? If so, what are they?

Name (optional)
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Preliminary Results from the
UU Fellowship of Corvallis
Religious Exploration Survey

The Lifespan Religious Exploration Survey was conducted in November 2003. One hundred forty-five people
filled out and returned the survey. In addition, a Sunday morning worship service was dedicated to this process,
with small group discussions during those services. Our youth (7™ through 12" grades) also had the opportunity
to complete the survey.

Both the quantity and quality of responses are indications of how important our religious exploration program is
to members of the fellowship. The results give us a snapshot of what you think are the most important elements
of our religious exploration program at thistime.

The completed surveys resulted in avast amount of information. The RE Committee and Directors are still
compiling the results. So far the 5s (most important) and 1s (least important) have been totaled. This gives us
the extremes. The 2s, 3s, and 4s, once tabulated, should give us a more nuanced picture of these results.
However, we fedl that it isimportant to share the results we do have now. We are excited to seewhat y’ all are
thinking!

So, what do the numbers tell us?

The category of Life Skills and Ethical Development is far and away ranked as most important for al ages by
roughly two-thirds to three-fifths of all respondents. Ranked by their order of priority, they are:

Practice kindness, compassion, and love in our relationships

Respect self and respect each other

Appreciate diversity and promote equality

Develop a sense of community and have fun together

Provide a basis for moral and ethical decision making

Cultivate critical-thinking skills (especialy for youth)

Develop emotional management skills (important for youth and adults)

NougkrwdrE

These results echo the priorities we established last year in our Covenant of Right Relations.

The second most highly ranked category is Religious Identity and Spiritual Development. Ranked by their order
of priority, they are:

Instill an ethic of environmental stewardship and appreciation of the natural world

Learn about the world’ sreligions

Gain awareness of the interdependent web

Introduce various spiritual practices and techniques for self-discovery, reflection, centeredness
Learn Unitarian Universalist principles and sources

agrwbdE

The third highest ranked category is Social Action — Putting Our Principles Into Practice. Ranked by their order
of priority, they are:

1. Protect and care for the environment

2. Support local human services, e.g., hunger, homelessness, health care, education
3. Engagein political action and peace work
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The fourth ranked category is Social Activities. Ranked by their order of priority, they are:

Nature experiences, e.g., Opa Creek, Waldo Lake, hiking, camping, skiing, coast, mountains
Socials, dances, and concerts (especialy for youth)

Discussion study groups (especially for adults)

Musical opportunities

el RN

The fifth category is Connecting with the Larger Unitarian Universalist Movement. The only subject in this
category that received significantly high priority isfor youth to travel to district conferences.

Preliminary Conclusions:

The fact that Life Skills and Ethical Development ranked so high leads us to conclude that how we are together
in our religious exploration is at least as important, if not more so, as what we are learning. This is of crucia
significance. We need to reflect on what this means for us. How best can we transmit our values to our
children, youth, and fellow adults? By modeling? By being what we wish to see in others? By practicing these
life skills with one another? The experience we share together, how we are with each other, is of vital
importance to our religious community. If thisis so, then we will be thinking long and hard about how best to
focus our curriculum and programs to accomplish these things, and reflect these priorities.

Another interesting ranking to notice is the high level of importance placed on introducing various spiritual
practices and techniques for self-discovery, reflection, and centeredness. This suggests that our first UU source,
direct experience of transcending mystery and wonder, deserves a high place in our programs, and not just
learning about others’ religious experience. How to teach that?

Also deserving particular attention is the fact that concern for and appreciation of the environment ranked
highest across the board in three separate categories. That is, in terms of Religious Identity and Spiritua
Development, highest priority is given to instilling an ethic of environmental stewardship and appreciation of
the natural world. In terms of Socia Action/Putting Our Principles Into Practice, highest priority is given to
protecting and caring for the environment. And in terms of Socia Activities, highest priority is given to nature
experiences, e.g., Opa Creek, Waldo Lake, hiking, camping, skiing, coast, and mountains. Taken together, this
provides a potent message of the degree of consensus that we have regarding the importance of the natural
world around us. Furthermore, this might serve as a springboard for us to enjoy, study, speak out, and take
action as areligious community, to protect and care for our earth, on which our lives depend.

Regarding Social Action, it is clear that supporting local human services is far more important to many of us
than any other service we might perform outside of Corvallis. Thisis reflected in our work supporting Tunison
Food Bank, Community Services, Children’s Farm Home, Jackson Street Y outh Shelter, and the Center Against
Rape and Domestic Violence, anong others.

If we are to travel outside Corvallis, more of us think that the reason to do so should be to take some socid
action for justice, rather than ssimply to connect with other Unitarian Universalists. These do not have to be
mutually exclusive activities, of course.

According to the survey, the following categories increase in importance as we get ol der:

1. Developing various spiritual practices and techniques for self-discovery, reflection, centeredness
2. Creating and participating in worship
3. Engaging in political activism and peace work

Coming of Age, marking rites of passage and milestones, and Our Whole Lives sexuality education continue to
remain very high priorities for our youth.

This survey does not presume objectivity nor will we simply tailor our programs to fit the results. We need to
continue to analyze and ponder the significance of your feedback. These results provide us with vauable
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information that will help guide us in the coming months and years to set priorities, design programs, and
allocate resources. We are a diverse community of independent seekers, but we share much in common. This
survey catches a glimpse of who we are, together, and hopefully, will give us insight into not only who we are
now, but also who we are becoming, and what could be. Take the time to hear one another’ s stories and dreams:
What' s important to you?

~ Michael Molk and Claudia Hall, Co-directors of Religious Exploration, UUFC

Religious Exploration Survey Conclusions

This year, 2003-2004, the Co-directors and Committee of Religious Exploration of our fellowship undertook a
survey of our congregation, to find out what you think are important elements in a Unitarian Universalist
religious exploration for children, youth, and adults. Respondents were asked to assign a number, from 1 (least
important) to 5 (most important), to 42 different subjects, for children, youth, and adults. One hundred forty-
five surveys were turned in. The survey did not ask people to rank one subject in relation to another, so
respondents could designate as many categories as they wish “least important” or “most important,” or leave a
subject line blank altogether. While not comprehensive or scientific, the results do show some clear priorities.
The actual statistics are posted in the fellowship for all to review. They will aso be presented at our Annual
Meeting on May 23rd.

In evaluating the surveys, we found it useful to look at the results from several different angles. We looked at
just the number of 5s assigned to each subject; at the number of 4s and 5s combined; we graphed all the
numbers for each response; and we compared the responses within and across each category of children, youth,
and adults.

So what do the results show?

First of all, the category of Life Skills & Ethical Development overwhelmingly received the most 5s and 4s
combined, for children, youth, and adults. Respect self and respect each other received a combined average of
96% of all responses, counting the 5s and 4s. Practice kindness, compassion, and love in our relationships
received a combined average of 95% of all responses, counting the 5s and 4s. Next came Appreciate diversity
and promote equality at 93%. Then came Develop a sense of community and have fun together at 91%. Also
receiving high percentagesin this category were ‘ Provide abasis for moral and ethical decision-making’ with a
combined average of 87% of 5s and 4s, and * Cultivate critical thinking skills' (78%), and * Develop emotional
management skills (76%).

Onething thisillustrates is the large number of us who feel these are the most important qualities we can be
teaching our children, youth, and adults. In the coming months and years, we will be evaluating and designing
our curriculum and programs with these life skillsin mind, paying particular attention to how we can effectively
teach them. But perhaps just as importantly, we should ask ourselves how well we are living and practicing
these skillsin our day-to-day lives. For it isin how we are with one another that we model these skills and
foster their importance and acceptance in our community and the world.

In the category of Religious Identity & Spiritual Development, subjects receiving large numbers of 5s and 4s
include, in order of importance: Instill an ethic of environmental stewardship and appreciation of the natural
world (89%), Gain awareness of the interdependent web (80%), Learn about the world’ sreligions (79%), Learn
Unitarian Universalist principles and sources (76%), and Introduce various spiritual practices and techniques for
self-discovery, reflection, and centeredness (66%).

UU Faith Works, Summer/Fall 2004 pg. 8



Administration

In the category of Socia Action - Putting our Principles into Practice, subjects receiving large numbers of 5s
and 4sinclude: Protect and care for the environment (88%), Support local human services, e.g., hunger,
homel essness, health care, education (84%), and Engage in political activism and peace work (especially for
adults and youth).

In the category of Socia Activities, subjects receiving significant numbers of 5s and 4s were: Nature
experiences, e.g., hiking, camping (67%), and Musical opportunities (66%).

It is worthwhile to note the large numbers of responses that assign importance to protecting and caring for the
environment, as well as appreciating and enjoying it. We have the opportunity as a religious community to
focus our attention and energy on the natural world around us, and to take collective action to care for the earth,
on which our lives depend. The RE Committee and directors will be keeping these results in mind as we plan
and develop future curricula and programs, with an eye towards providing activities that foster this concern, as
well as ways to take action for the environment.

This survey provided a snapshot of our congregation’ s views on the importance of various aspects of a UU
religious exploration. We will be sharing these results with other groups within the fellowship, notably the
Adult Education Committee, the Program Council, and the Social Concerns Committee. We hope that it
provides food for thought, discussion, and action!
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Children’s Holiday Crafts Workshop:

An | ntergenerational Program

Tracey L. Hurd, Ph.D.
Lifespan Faith Development, UUA
Boston, MA

The holiday seasons seem best when celebrated with children. For decades, First Parish, Concord, has marked
the December season with the Children’s Holiday Crafts Workshop, a half-day event of homemade gift making.
Although only children make gifts, the adults and youth who serve as “elves’ helping children cherish the event
just asmuch. The workshop involves 100 adults and 180 children—everyone wants to be part of it.

The goal issimple: to provide children with a place, materials, and adult support to independently create gifts
for their families and friends. It is, however, atruly intergenerational event, where youth, children, and adults
meet and enjoy time together. Here's a sample invitation posted in a First Parish newsletter:

Calling all children six years old and up! Join usfor the Children’s Holiday Craft Workshop on Saturday,
December 11 from 1:30 —4:30 p.m. Come and make gifts for your families and friends. There are 18 different
projects—ranging from woodworking to jewelry and leather working, from friendly plastic to cookie baking.
Pre-register at coffee hours on November 21 and 28. Bring a large bag with a handle on it to put your projects
in. (Parents. Thisisa drop-off event. We'll have many adult elvesto assist your children asthey create.)

To create the Children’s Holiday Crafts Workshop, a leadership team first decides a date and divides
responsibilities. The following are the aspects needing attention:

Crafts Planning: Deciding what crafts will be offered and leaders for those crafts. Crafts must yield results
that satisfy children yet are open-ended enough to alow creativity. An excellent way to plan the craftsisto
do so with a*“craft leader” in mind. At First Parish, one person “runs’ woodworking, which included
getting volunteers to obtain wood, pre-cut pieces, and bring in the tools. Another enjoys being in charge of
Candy Cottages (graham cracker cottages built around milk cartons), including collecting the milk cartons,
arranging for mixers to continually create the necessary sticky frosting/glue, and providing utensils, paper
plates, and decorating candy supplies. Although crafts vary, some “sure fire” craftsinclude: woodworking,
candy cottages, bead/jewelry making, clay creations, cookie making (in the kitchen, of course), clay-pot
chalices, and decorated candles. Trying new crafts is fun, whether successful in “products’ or not. Wetried
“painted holiday ties” one year. We solicited the donation of unwanted ties (we received over 200) and had
them out for children to decorate and reinvent with paint and glue-on materias. While some children
enjoyed this, many simply found it too odd!

Supplies. Although some craft leaders may obtain supplies, leaders often need to assure that staples such as
markers, and scissors are available. With planning, supply donations can be requested from the
congregation. Making sure that there are adequate and organized supplies makes the event best for children
and for the adults working with them. Creating boxes with all the supplies for a given craft—a homemade
“kit"—and providing that to the assigned adults assures that all necessary materials are ready and organized.
Plan where to store supplies prior to and after the workshop.

Logistics: Arranging a date and the parish space (a large workshop may use many rooms awell as a parish
hall). In addition, tables, chairs, labels for the tables or rooms indicating which project is happening there,
paper coverings for tables with messy projects, and large garbage bags that can be taped to the end of tables
for easy clean-up, need coordination.

UU Faith Works, Summer/Fall 2004 pg. 11



Community Building

Recruitment: Signing up adult “elf” volunteers and children. When the workshop iswell organized, it isa
relaxed, pleasurable experience to be an adult helper. Assigning at least two adults to each craft assures that
adults have company. Thisisan excellent event for newcomers—it’'s an easy event for connecting with
others. Often parents of children attending the workshop volunteer to work; teenagers who enjoyed the
workshop as children often can’t wait to be an “elf.” Playful invitations to adults inviting them to get into
the holiday spirit and advertising, “no special skills except alove of children are necessary” is often very
effective. Advertising the workshop through the religious education news and flyersisvery effective. After
thefirst year, children are often waiting to find out when the next workshop will be held.

The Children’s Holiday Craft Workshop can become a treasured tradition. The shared fun and celebration
of giving is palpable. Thereis gift making and gift giving, connections between adults and children, time

for snacking (we ask all adults who volunteer to work to bring something for the snack area) and chatting,

and time to simply feel intimately a part of the congregational community.

While some children are very intent on creating alot of gifts, otherslinger. It'sasocia event for al. My
son still remembers making his first wooden tool box during the workshop. The man who helped him was
then in his eighties; they shared a hello and smile at church thereafter. Next year he plansto join the
woodworking “elves.” | am sure that many young children will share smiles with him; happy to know the
cool teenager who helped them make a tool box.
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Special Pals:

An | ntergenerational Pen Pal Program

Tracey L. Hurd, Ph.D.
Lifespan Faith Development, UUA
Boston, MA

How can we support the development of intergenerational friendshipsin our congregations? At First Parish,
Concord, the congregation participatesin Special Pals, afive-week pen pal program that links adults/youth with
younger “pals’ initiated by Rev. Nancy Dean Franks. The program has a period of recruiting participants, a
five-week period of letter writing, and a culminating cel ebration where the senior “pals’ identities are revealed
and pal-pairs get to meet each other in person.

Through Specia Pals children gain authentic friendships with adults, which are unmediated by their parents.
Adults enjoy ajoyful, sustaining connection to younger generations. Y outh are able to be mentors. Volunteer
leaders of the program find coordinating this program that celebrates love and community deeply rewarding.

Specia Pal programs can happen in avariety of ways. The following is an outline of steps used at First Parish.

Arrange with the congregational administrator a good time for Special Pals. The program requires two
large bulletin boards on which younger and older pals can post their |etters; a day/time for the closing
celebration.

Advertise the program and recruit participants. A sample entry from a congregation newsl etter stated:
“The sign-up for Special Palswill take place at the coffee hours today. Come to the Special Pals table
and learn more about this ever-popular pen pal program, which connects our 1st- through 6th-grade
children with youth and adults in the congregation. Children sign up to be a ‘young pal,” while older
youth and adults participate in the mystery asthe ‘older pal.” Teenagers and adult: Thisisa great
opportunity to meet the younger generation at First Parish. We need as many youth and adults as there
are children in the program. Questions? Call ...”

Sign up participants and provide program information. Both older and younger pals should fill out
forms, indicating their contact information (which may include email), some interests (e.g., skiing, cats,
etc.), and any pal preferences (e.g., some participating youth feel more comfortable having same-gender
younger pals, etc.). Program information should address Specia Pals, logistics (younger pals can only
reach older pals through the parish bulletin boards since they don’t know the pals’ identity, while older
pals can use regular mail), and areminder about the day and time of the celebration. Older pals need to
be reminded that they are responsible for keeping the pal-pair connection going; some younger pals
write infrequently.

Make the pal matches. Communicate pal assignments with the older pals. Remind younger pals that
soon they will start to receive mail from their pals.

If possible, post reminders in newsletters or via announcements, reminding parish pals to continue to
write and to be creative in their connections! Posting a pal ajoke, adrawing, or wrapped cookie can be
just as good as aletter. Older pals can provide cluesto their identities. Remind pals that younger pals
should address their correspondence (posted on the bulletin board) “To the Special Pal of child’s name.”
Create the celebration. A good time for thisis after or between Sunday services. The celebration should
have an opening portion during which the pal-pairs are asked to come together. This can be quite
dramatic with afun and charismatic “MC”. Sometimes pal-pairs exchange small gifts, such as flowers.
At First Parish, the pal-pairs are photographed together and the younger pal gets an instant photo during
the celebration. Food and music can compl ete the cel ebration.

Givethanks. Although being part of Special Palsisajoy, it iswonderful to recognize the volunteers
who have made it happen, the children and their families, and the adults/youth who so generously
engaged in the program.
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Kaitlin’s First Day of School

Amariah Houseknecht
UU Fellowship of Morgantown
Morgantown, WV
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Dobbanto

A Transylvanian Children’s magazine
edited by Nagy Gizella
Marosvasarhely, Romania (Transylvania)
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Perspectives on Disability:

A Unitarian Universalist Curriculum for Adults

By Laurie Thomas
Review by Pat Hoertdoerfer
Children, Family and I ntergenerational Programs Director
Lifespan Faith Development, UUA
Boston, MA

Thereis a clearly observable lag in the education of able-bodied Unitarian Universalists when it comes to
people with disabilities, their culture, and their issues. Thisis perplexing because historically Unitarian
Universalists have been on the frontline struggles of other oppressed minorities (the civil rights movement,
women’s movement and gay/lesbian rights). Unitarian Universalists, as a whole, have not included people with
disabilitiesin their thinking about oppressed minorities and their fight for freedom and equal access. On the
one hand, this should come as no surprise, because Unitarian Universalists are part of a culture that doesn’t
recognize people with disabilities as a minority. On the other hand, this lack of awareness does catch one off
guard because Unitarian Universalists have prided themselves on being well educated, politically well
informed, and on the side of oppressed people everywhere.

Thomas acknowledges that combating this lack of awareness takes time, patience, and education. She says that
the role of this curriculum isto be a cog in the wheel of change. The activitiesin her curriculum areto bea
beginning of ajourney that will result in the participants’ examination of attitudes and behavior when they
encounter people with disabilities. The reading materials for the course include chapters from books,
pamphlets, surveys, and videos. She has selected them to provide a persona and cultural snapshot of what it
means to be a person with a disability at the present time.

The author is a person with a disability and she recommends the leader of this program should be a person with
adisability, an ally of disability rights, or someone who works closely with the disability community. The
leader needs to be prepared to answer questions, relate experiences that illustrate key points, and know where to
find answers.

This curriculum is organized into eight two-hour sessions. Participants are asked to bring in results from their
homework each week. The homework challenges participants to find references to and information about
persons with disabilitiesin avariety of places and formats, for example from newspapers or magazines,
radio/TV programs, or Internet that portray people with disabilities in a helpless and/or empowering way.

The eight sessions are: Introduction to Disability, Recognizing Ableism and Disability as Social Constructions,
Disability Culture, Disability History, Sexuality and Disability, Theology and Disability, Advocacy and
Political 1ssues Affecting People with Disabilities, and Welcoming People with Disabilities into our
Congregations and into the Larger UU Movement. Thereis an excellent bibliography and a helpful section
called Locating Resources.

| encourage you to explore this curriculum Perspectives on Disability and become a “cog in the wheel of

change’ that is needed in our congregations. Order your copy of this engaging program from Laurie Thomas at
Laurie@match.org or 517-699-8505. Cost is $20 plus shipping.
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Quit It!
A Teacher’s Guide on Teasing and Bullying
for Use with Studentsin Grades K-3

Merle Froschl, Barbara Sprung, and Nancy Mullin-Rindler
A joint publication of Educational Equity Concepts, Wellesley College Center
for Research on Women, and NEA Professional Library, 1998
Review by Pat Hoertdoerfer
Children, Family and I ntergenerational Programs Director
Lifespan Faith Development, UUA
Boston, MA

Teasing and bullying are facts of life for young people. Ask any parent, any elementary school teacher, or any
children’s community leader and they will tell you that this kind of behavior isadaily occurrence.

Recently Educational Equity Concepts and the Wellesley College Center for Research on WWomen conducted
research on teasing and bullying in students’ life in kindergarten through grade three. Findings of their year-
long study paralleled other formal research studies conducted both within and outside the United States. These
findings included the following:

Teasing and bullying are frequent occurrences in elementary school classrooms;

Boys initiate most of the teasing and bullying incidents, but both boys and girls are the recipients;
Boys are more likely to respond physically, while girls are more likely to respond verbally to incidents
initiated against them;

Teachers and other adults frequently do not intervene — their predominant responseisto remain
uninvolved;

Children fedl that adults do not pay attention or support them in ways that resolve the teasing and
bullying;

Children want adults to become more involved.

Quit It! was written to address these concerns and to provide teachers and parents of grades K-3 children with a
proactive, gender-sensitive approach to addressing teasing and bullying. Authors of this guide were concerned
with teasing and bullying as a continuum of intentionally hurtful behavior. Teasing and bullying behavior is
defined from mildly annoying behavior to disparaging language and taking someone’ s possessions to abusive
language, physical contact, or intentional exclusion.

The primary messages of this guide are that adults in the community — teachers and leaders, staff and
administrators, parents and family — need to become aware of the importance of taking teasing and bullying
seriously and must commit themselves to doing something about it. Some genera strategies that they promote
in creating safe and welcoming learning environments that foster self-respect and respect for othersinclude:

Intervening with children when an incident occurs;

Integrating discussions and activities about teasing and bullying into your learning opportunities;
Providing help for children in devel oping skills in empathy, problem solving, and anger management;
Creating opportunities for cooperative learning across the age-span and intergenerational community;
Providing opportunities for boys and girls to work, learn, and play together.

The authors know that children learn to read the true arrangement of power in society by watching how adults
around them act and resolve problems. They learn whether the principles of fairness and equality apply equally
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to al people. This guide addresses these issues in proactive ways and hel ps teachers and parents create
welcoming and safe environments for all children, regardless of their gender, race, ethnicity, disability, class, or
any other individual difference that might make them the target of teasing and bullying.

Quit It! is organized into three major themes and supplemented with sections on physical games and exercises,
problem-solving techniques, and an excellent annotated bibliography. The authors have arranged the themes
sequentially, starting with “Creating Our Rules’ and proceeding to “ Talking about Teasing and Bullying and
Exploring Courage” in turn. Each theme contains the following elements: goals, background, lessons, problem-
solving scenarios, literature connections, and letters to families.

Sample lesson: Where | Feel Safe/lUnsafe from Theme 2: Talking About Teasing and Bullying Goal: Children
to identify areas of the classroom and school where they feel safe and unsafe.

Brainstorm children’ s responses to what makes them feel welcome and unwelcome in the school. List on
newsprint the places in the classroom, on the playground, and throughout the school where they feel safe or
unsafe.

Create amap of the classroom/school by asking children to build with Lego blocks their classroom, playground,
and school building. Then ask children, one at atime, to place their “safe”’ figure (Playmobile people) inside
the structures where they feel safe and to place their green Lego cube inside the structures where they feel
unsafe.

Invite the children to draw some conclusions from their map with these questions:
Why do you think this areais safe?
What area makes you feel most unsafe? Why?
What can we do to make these areas fedl safer for everyone?

Help children develop a plan for how they can work together to make the classroom and playground safer
places for everyone.

Teasing and bullying are pervasive problemsin the lives of children in the United States today. The problem
will not go away with one discussion in school or in one religious education program. Children need support
and practice at home, in school, and in religious education programs to respond successfully to teasing and
bullying situations. Quit It! is designed to be used in these contextsin an ongoing way. The themes and topics
need to be revisited, using avariety of different activities, techniques, and approaches throughout the year and
year to year.

Quit It! isan excellent resource for religious educators and parents to use in RE classes, parent support groups,
and family education programs. This guide can be ordered from Educational Equity Concepts
(www.edequity.org or 212-243-1110) or Wellesley College Center for Research on Women
(www.wcwonline.org or 781-283-2500).
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Selected Bibliography About Teasing and Bullying for
Grades K-8: Revised and Expanded Edition

By Nancy Mullin-Rindler
The Project on Teasing and Bullying

Wellesley Center for Research on Women
Review by Tracey L. Hurd, Ph.D.
Lifespan Faith Development, UUA
Boston, MA

How can we help a child who is being bullied? What resources can we provide for parents of a child that
explains that teasing othersis hurtful? This comprehensive bibliography is a source for all of us. It lists and
explains books, films, websites, and activities that address problems of bullying both directly and indirectly.

Bullying and teasing are community problems. Research shows that negative behaviors directed towards
creating “power over” others impacts more than just the victim and perpetrator. The purpose of this
bibliography from the renowned “ Project on Teasing and Bullying,” is to provide literature options and teaching
tools that can be used to reduce and prevent teasing and bullying among elementary and middle school children.
Thisis an excellent resource for anyone working with children and youth. Materials included in the collection
meet severa criteria, including: offering positive non-violent approaches, portraying multiple points of view,
depicting active bystanders (allies against bullying), providing alternative views on courage, carrying positive
messages about diversity, including positive gender-related images, and not reinforcing harmful stereotypes and
misinformation.

Each resource is annotated with a coding scheme that addresses appropriate grade level and thematic codes.
The themes highlighted across materialsinclude: Barriers, Boundaries, Courage, Differences/Discrimination,
Feelings, Friendship, Gender Issues, Making Amends, Peer Pressure, Perspective-Taking, Problem Solving,
Rules, Self-Esteem, Sexual Harassment and Hazing, and Violence. The bibliography also includes tips for
using the materials and for screening materials that may not be included in this reference compilation. The
annotated sources are listed in five sections including:

Selected Books for Students

Audio visuas, Games, and Other Teaching Tools

Classroom Curriculum Resources

References for Teachers, Counselors, and Parents

Internet Resources
In addition thereis an Index of Titles, which is arranged by primary audiences: Kindergarten — Grade Three,
Fourth — Six Grades, Middle School, and Parents/ Teachers. Tipsfor using the materials are included in the
annotation. For example an annotation of one video resource notes, “It might be preferable to view thefilmin
segments and use segments as arole-play tool with students.” About one children’s book, aimed at third
through fourth grade the annotation states, “ Though this book does not qualify as good literature, it is humorous
and might be an appealing option to leave on the bookshelf for free reading.” The direct style of these
annotations makes this resource truly useful.

| recommend this comprehensive resource for adults working with children, youth, and parents. It will be
helpful to parents who often seek guidance in supporting their children and to teachers and religious education
professionals who are planning programming. Exploring bullying and teasing within afaith community
environment can be empowering for children and adults alike. This resource makes it easy to find the right
book, video, or game to start or further that discussion. It isavailable for $15 through the Wellesley Center for
Research on Women (www.wcwonline.org or 781-283-2500). The report is ID# RL102.
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You Can’t Say, You Can’t Play
By Vivian Gussin Paley
Harvard University Press, 1992
Review by Tracey L. Hurd, Ph.D.
Lifespan Faith Development, UUA
Boston, MA

“You're not invited to my birthday party!” These are words that can fill afive-year-old child with complete
sadness. Most of us hold clear memories of such childhood rejections. We may remember when other friends
helped us, and we may remember, too, when we excluded others. In this timeless book, preschool teacher and
MacArthur Foundation fellow, Vivian Paley, chronicles her decision to end such nonsense—such cruelties—in
her own kindergarten classroom. She decides to implement therule, “You can’t say that you can’'t play.” The
book traces how powerful the rule becomes as a guide and as a point of discussion. It shows us what happens
when we explicitly sanction the value of inclusion.

One of the many strengths of this book are the transcripts of conversations with children. Before implementing
the rule, Paley talks with children who are in older grades. Their reflections are windows into children’s
thinking. Here's an excerpt of her conversation with fourth-grade children (p. 53):

“Therulewon’'t work,” agirl states. “1f people don’t like them and don’t let them play, and if there’sarule,
they’ll tell the teacher and if the teacher makes them do it they just won't be nice to that person.”

This reasoning will be restated often, especially in fourth and fifth grade. Forcing the issues of fairness or
niceness is seen as counterproductive. But why, | wonder. A no-hitting rule doesn’t produce more hitting. The
children themselves enforce the rule. Even popular children can’'t get away with hitting.

“Okay,” says anew speaker, “in away it could work and in away it wouldn't.” She gropes for words for a
moment then expresses her idea quickly. “ Some people—even me—want to own things. They say you can't
come here and you can’t come there. They say they are the boss, and other people agree. Even me. If that
stopped, then your plan could work.”

Throughout the book, Paley lets uslisten in as she uncovers how children construct and manage the social
world of power, inclusion, and exclusion. One fourth-grade girl tells Paley, “We re meaner than in
kindergarten.” Asthey talk about the rule, children explain their shared social underworld. The simplicity of
Paley’ s method—to simply ask children about specific socia interactions—is instructive to all of us working
with children. The implication of Paley’s claim—that we must all welcome each other—is startling. Paley
writes (p. 114), “ Our new ruleisdifferent. It gives us a useful perspective fromwhich to view our actions.
Why not simply say, ‘Don’t be mean’? People do, of course, tell each other thisall thetime. The new rule,
however, examines a specific yet broad example of meanness and uses the imagery of play to do so. Snce play
is the subject children care the most about, its precise words and actions—especially the negative ones—are
easily available and carry the greatest meaning.”

Anyone working with young and elementary school age children will enjoy this book and find it useful. Itis
instructive to those working directly with young children; Paley literally gives a path to follow. She showsus
how to engage children actively in creating a social environment that supports all people. For those working
with older children, this book helps to disentangle the roots of behaviors that are labeled teasing, taunting, and
bullying. Where does the impulse to have “power over” takeroot? Paley shows uswhere and how.

Our faith communities provide many opportunities to deeply influence the culture of children. Aswe create
classroom or program covenants, we can claim the Golden Rule and profound hospitality as shared values.
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Working with young children we might forgo the traditional listing values/behaviors, and instead try Paley’s
approach of saying, “You can’'t say that you can’'t play.” Stating our covenants in axioms that children can truly
understand allows them to wrestle with thoseideals. In turn, they will come to truly know them. And in the
process they will learn more about faith. When asked by afifth grader, “Where exactly does the rule come
from?’ Paley replies simply that she has adapted it from the Bible.

The stranger that sojourneth with you shall be unto you as the homeborn among you, and thou shalt love him as
thyself; for you were strangersin the land of Egypt.
- -Leviticus 19:34

You Can't Say That You Can’t Play, iswidely available in bookstores, in hardcover, or paperback. Used copies

are available by some on-line sources for as little as $5.50. It is published by Harvard University Press. ISBN
0674965906.
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Bullyproof:
A Teacher’s Guide on Teasing and Bullying

For Usewith Fourth and Fifth-Grade Students
A joint publication of the Wellesley College Center for Research
On Women and the NEA Professional Library, 1996
Review by Tracey L. Hurd, Ph.D.

Lifespan Faith Development, UUA
Boston, MA

Bullyproof isone of the first resources produced by the team of researchers based at the Wellesley Center for
Research on Women, which are now under the umbrella of the Project on Teasing and Bullying. It iswritten
for teachers and parents of children in grades four and five. The critical, pre-pubescent, |ate elementary school
years are exceptionally good for working with youth around social issues and power. Better ableto consider
multiple perspectives and more interested in peers, the later elementary school child usually finds topics of
inclusion, exclusion, belonging, fairness, teasing, bullying, power, and powerlessness compelling. They are
ableto talk about ideas and engage fully in hypothetical thinking.

This slim book presents many excellent ideas for working with prepubescent youth around issues of bullying,
teasing, and harassment. It isorganized as a series of lessons, which could easily be interpreted and integrated
into religious education. In fact what is missing from the presented lessons, overall, is the explicit question,
“What values are operating here?’ Introducing the topic of bullying and teasing in areligious community
provides a perfect opportunity to help youth see that value systems are present in all organizations. Whilefaith
communities make such systems explicit, secular communities (e.g., schools) often have implicit value systems.
Looking at behavior astied to value systems, can be empowering for youth. As Unitarian Universalists we
offer clear values and principles, that youth can actively summon as they wrestle with issues of bullying and
teasing. Our first two Principles (affirming the inherent worth and dignity of every person and promoting
justice, equity, and compassion in human relations) can truly provide guidance for solving socia problems.

The activities in Bullyproof offer an excellent mix of uncovering what kids already know with providing new
information and dilemmas. In the first few sessions, youth discuss exactly what are joking, teasing, and
bullying. Ways of classifying behavior and the importance of context are discussed. Y outh are asked to tell
thelir stories and to observe their social world around them as part of the process of thinking about trends of
teasing/bullying behaviors. The authors write with sensitivity and their instructions could help even ateaching
novice lead such discussions.

In subsequent sessions youth brainstorm, cartoon, and play-act options for targets and bystanders confronted
with bullying and teasing. In the process of uncovering advantages and disadvantages to different types of
behavior, the structural nature of bullying isrevealed. As Unitarian Universalists we can add an exploration of
values to these activities. “What values are operating when bystanders feel that * staying out of it’ isthe best
course of action in this situation?’ aleader might ask. This blends well with the authors' emphasis that taking a
stand against bullying does involve courage. It is courageous, and sometimes difficult, to live our values and
principles. Inthe later sessions, Bullyproof provides excellent scenarios of bullying, teasing, and harassment.
Presented in “hand-out” form, the case studies give youth the opportunity to try out their ideas about bully-
proofing. Thereis special attention to the many roles adults play in the process of sorting out bullying and
teasing. In one scenario, for example, a coach asks the bullied youth to apologize to histeam for not being a
“good sport” about teasing that might well be called hazing. Thereality that there are diverse adult responses to
bullying is an important one for youth. Uncovering the underlying value systems of adults’ actions and
inactions is also critical for youth. It helps place bullying and teasing into the appropriate realm of wider social
behavior. The child who is teased relentlessly with peer-made dog sounds on a bus may feel isolated and
uniquely targeted. Seeing that behavior as part of alarger system is an important step in coping with and
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confronting bullying and teasing. It explains why allies against bullying are necessary; it is behavior that is part
of asystem.

Bullyproof provides guidance for raising awareness of the continuum of bullying, teasing, and harassment
behaviors. It provides a sequence of activities that places youth’s lived authority—borne out of seeing,
experiencing, and managing bullying—at the heart of suggested interventions. It makesit clear that there are
ways to manage bullying and it gives case studies and suggestions that empower youth to ally against bullies.

| recommend this resource to those working with fourth, and fifth-grade children. Carefully choosing afew
sessions can provide an excellent addition to the RE experience for this age group. Talking about bullying and
learning about strategies, affirms the usefulness of our UU Principles and provides practical information for our
young peopl e before they enter the increasingly complex teenage years. Bullyproof can be ordered from
Wellesley College Center for Research on Women (www.wcwonline.org or 781-283-2500).

UU Faith Works, Summer/Fall 2004 pg. 34



Curriculum and Learning Resources

They Don’t Like Me
Lessons on Bullying and Teasing

From a Preschool Classroom

by Jane Katch

Beacon Press, Boston, MA, 2003
Review by Jacqui James
Co-editor, UU Faith Works

When Toby told Noah “ We don't like you,” he was trying to make a place for himself in the preexisting
friendship between Sean and Russell. When Noah told Timmy, “ | really only like to play with five-year-olds,”
he was working hard to enter the older boys' group. Now Zoe “ can’t play with a total strange” just when sheis
trying to establish a friendship with Ariel and Gwynn. When they are most vulnerable and least confident of the
position they strive for, each of these children is most determined to keep a newer child out. Must exclusion, |
wonder, be the price of a secure place in the group?

In this book Jane Katch explores the painful problems of bullying, teasing, and exclusion. She watches her
class of four and five-year-olds begin to form exclusionary groups and tells us what happens when she tries to
intervene. Shewondersif it is possible to teach children to create social groups that aren’t defined by excluding
others.

Her classroom has arule based on Vivian Paley’ swork: “You can't say you can't play.” It works well until a
new child joins the class and insists on having things her way and wants the other children’s play to conform
only to her wishes.

This child’ s troublemaking prompts Katch to better understand why some children exclude others. Talking with
her brother, who teased her as a child, with high-schoolers, and, as always, with her class, she comes to new
understandings of why some children bully, how other children get through the experience, and how sheasa
teacher might best intervene.

The book provides afascinating ook into the social lives of children and is abook for parents and teachers who
are trying to understand how to prevent exclusion and how to support children who are being bullied.
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The Essence of Bullying

Dr. Terrence Webster-Doyle
Parenting for Peace and Justice Newsl etter

Dr. Terrence Webster is an educator and author who has a Ph.D. in Psychology, a sixth degree Black Belt in
Martial Arts, and has written fifteen books on understanding conflict. Dr. Webster-Doyl€e' s internationally
acclaimed Martial Arts For Peace and Education for Peace books have earned him the Benjamin Franklin
Award for Excellence in Independent Publishing for six consecutive years.

In my book Why Is Everybody Always Picking on Me? | write about what you can do about being a bully or a
victim. At the end | write special notesto the reader:

“My father used to say, ‘Boyswill be boys.” | don’t think he meant anything negative by it’ s just that, in his
eyes, boys fighting and being rough was just the way it was. Boys were allowed, and even expected, to be
somewhat aggressive and combative. Thiswas, and still isto some extent, the accepted, conditioned view. But
asaboy | suffered a great deal from this attitude because | was not particularly aggressive that is‘manly.” | did
not like fighting with my male friends or being aggressive with girls, as many of the other boys were. | felt
pressure to be aggressive and to dominate, yet | couldn’t live up to this expectation. So | got picked on and
bullied. And it hurt, both physically and emotionally.”

“What the essence of my book is saying is that we are all subjected to, and are engaging in, one form of
bullying or another. We all have been raised in an incredibly violent “dog-eat-dog,” cutthroat world. Even the
way we approach solving these problems can become another form of bullying and hence, produces more
conflict. Theonly “solution” (which isreally not asolution asin “problem solving”) isto: 1) comeinto direct
non-judgmental contact with the fact of what we actually are, and 2) begin to be aware of the deeper causes of
this reactive way of living. If we can observe the tendency of bullying in ourselves asit is happening and
guestion its place in our lives, then our deeply conditioned tendency can end in that moment of clarity and
guestioning.

“Being aware of this deep conditioning to bully, to manipulate, to be self-centeredly aggressive, can only come
about in society if enough of us become seriously concerned about understanding thisissue.”

“The most important thing to remember is that we don’t need to bully. We do so because we are hurt and
afraid. Each of usfeels aone, separated from each other in our own world, our own life. It isimportant to see
that we are not alone, that we are all human beings who need to cooperate for our mutual survival. Many
people feel that they must fight for their own survival because they feel isolated. So being abully is part of
self-preservation; bullies think they need to compete, to be aggressive, and push to get what they want. This
way of living creates pain and suffering. And in the extreme, war.’

What we need is so simple. What we need isto care for each other. And in order to care, it helpsto understand
what makes a bully so we can be free of being one, or of being avictim of abully. If we can understand why
people bully, then there can be real peace in the world because we will have understood one of the mgor causes
of war. Understanding is intelligence, and being intelligent is caring, loving.

TheFirst Three Steps

The way to stop bullying isto:

1. Takeaninterest in stopping it.

2. Learn to understand why people bully.

3. Develop nonviolent skillsto deal with bullies.
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Why Other Young People Fight

Someone makes fun of you.

Someone embarrasses you.

Somebody wants something you have.

Y ou want something somebody else has.

Y ou feel empty or hurt and want to hurt back.
Somebody wants to control you or make you do something they want you to do.
Y ou are jealous of someone.
Someoneisjealous of you.

Someone wants to be better than you.

Y ou want to be better than someone you know.
Y ou are hanging out with the “wrong” crowd.
Someone wants to prove how tough he/sheis.

(From Why Is Everybody Always Picking on Me: A Guide to Handling Bullies, Terrence Webster-
Doyle. Atrium Society, Middlebury, VT. 1991, pp 51-52. Write to Atrium Society for a catalogue, PO
Box 816, Middlebury, VT 05753. Phone: 802-388-0922)

From the Parenting for Peace and Justice newdletter, July 1996, published by the Institute for Peace &
Justice, 4144 Lindell Blvd., #124, St. Louis, MO 63108
WWW.ip[-ppj.org
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Seven Pillars of Wisdom: Our UU | dentity

Nancy Howard
Acting Director of Religious Education
First Unitarian Universalist Church of San Antonio, TX
San Antonio, TX

The framework for this program and sample sessions are included here. For the entire program components
and resources contact Nancy Howard at First UU Church of San Antonio, TX 78213, 210-344-4695 or
nbhoward@mailhaven.com.

Thisre
(see bel

igious education program focuses on our UU identity and is organized around seven pillars of wisdom
ow) and includes participants at four age levels (Kindergarten - Grade 3; Grades 4-5; Middle School;

High School). Each session within the curriculum has the following e ements:

Picture poster of the person identified with pillar that was placed in the children’s gathering room,
and/or classroom;

Quotes of each hero/ine printed large and placed on the RE bulletin board and parent meeting room,
ingathering, room and classrooms;

Sign on the main bulletin board and in the ingathering room — I Am Somebody. I'ma Unitarian
Universalist - above two large mirrors so al participants can envision themselves as part of their UU
heritage;

Two-page biographical story developed by the religious educator that was given to each teacher to read
and then to tell in their own words;

Ingathering Children’s Service that includes songs, joys and concerns, silent meditation, picture poster
and artifacts of the person and historical period, and quotes from hero/ine;

Speaker or video or project to bring the heritage theme into today’ s life and community.

Sample sessions follow — Faith Development: James Reeb and Human Welfare: Dorothea Dix —to give you a
flavor of the program.

Seven Pillars of Wisdom: Our UU Identity

Ethical Development- Mary Shelley, JuliaWard Howe

Spiritual Development-Thomas Jefferson, Henry David Thoreau, Beatrix Potter
Religious Identity (and Community)-Sophia Lyon Fahs, Sir Tim Berners-Lee
Faith Development-Rev. James Reeb, Wade Richmond

Human Rights-Paul Revere, Clara Barton

Human Welfare-Dorothea Dix

Fairness — Susan B. Anthony, P.T. Barnum

Sun Lesson Plan Grade Level Specia Guest

Date

Feb. 29 | 1. Susan B. Anthony “Fairness’ K- protests, play, and voting

Middle/high
March | 2. Wade Richmond “Faith Development” | Middle/high Laura & Jack Richman (middle/high)
7 scholarship in son’s memory
Paul Revere “Human Rights’ K-5 Andy Marzec “Midnight Ride of Paul

Revere,” map, colonial kids, games, &
silver cups
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March | Alternate RE, Spring Break K-high school
14 Purim Party!
March | 4. Thomas Jefferson “ Spiritual K-high school | Bruce Beck (middle/high)
21 Development” Pat Beck - gardening
John Farnik - historian
(Pictures of Monticello) 4th & 5th Stephen Cook -surveying
March | Parents Meeting 9:30-10:45 AM in K-high school | 1776 Jefferson Movies for
28 Thoreau Bldg. children/youth; YRUU provides
childcare
April 4 | Develop RE Sunday Presentation-RE
Sunday
April 4. Tim Berners-Lee Middle/high Keith Howard VP IT
11 “Religious Identity and Community”
James Reeb “ Faith Devel opment” 4th & 5th Voting Rights Act
Beatrix Potter “ Spiritual Devel opment) K-3 Pencil & water coloring favorite
characters-visit Beatrix Potter Nursery
April 5. Dorothea Dix Middle/high Sally Dunlap psychologist
18 “Human Welfare”
P.T. Barnum “Fairness’ K-5 circus acts, balloons, face painting
April 6. Henry David Thoreau “ Spiritual K-high school | walks across campus, cloud watching
25 Development”
Teachers Training
May 2 | Spring Fling Weekend-DRE Off Sing “Battle Hymn of the Republic”
Alternative RE JuliaWard Howe Mother’s Day cards
“Ethical Development”
Make Mother’s Day Gifts
May 9 | Mother’s Day Sophia Fahs “Religious K-5 wife, mother, student, mother of
Identity & Community” religious education
Mary Shelley “Ethical Development” Middle/high mother of the modern horror story
May 16 6. ClaraBaron “Human Rights’ K-high school | Red Cross Speaker
7. Youth Services Coordinator
Sign up youth for summer 12 & up can
volunteer!
May 23 | Teacher Appreciation Brunch K-high school
(9:30-10:45 AM)
May 30 | Memorial Day-Laurel Clark (Columbia make flowers, bring to Memorial Day

Astronaut)

sermon honoring Laurel Clark; Blast off
to Mars curriculum June 6
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Human Welfare Pillar: Dorothea Dix

It wasn't agood ideato be insanein New Jersey 150 years ago. The state had no mental hospitals. People who
went mad were just locked up in cellars and attics, sent to poorhouses and jails, or farmed out to the cheapest
caregiver.

But in 1844 the Y ankee reformer Dorothea Dix came to New Jersey to plead for the construction of amodern
state asylum. To prove her point, she traveled around the state to document the horrible conditions facing the
mentally ill.

She found people living in filth, chained up, and beaten. At the Morris County Poor House she found that the
violently insane were kept in the cellar, where, said Dix, one would not want to keep adog. In Essex County,
men, women, children, sane and insane, were thrown together in the jail.

Where did this compassion come from? Dorothea Lynde Dix was born on the Maine frontier when it was still
part of Massachusetts. As adistributor of religious tracts promoting a hellfire and brimstone theology, her
father, a self-trained minister, continually moved his family from place to place. As a child Dorothea was
required to stitch and paste religious tracts, atask she deeply resented. The unhappy child was neglected and
abused. At age 12 sheran away. She lived briefly with her Grandmother Dix in Boston and, by 1816, with an
aunt in Worcester, Massachusetts. Because female children weren’t permitted in schoolsin 1816 when she was
14, she opened her first school for young girls. For the next 20 years, she combined teaching with writing
textbooks, poetry, and religious tracts for young readers. Believing the work of ateacher must include
community service, she ran afree evening school for poor children, one of the first in the nation. Dorothea aso
took care of her sick grandmother and continued teaching at her school. However, she became more and more
drained and eventually had a complete breakdown and severe hemorrhages. Her condition was, what is now
called tuberculosis, but back then they had no name for it or any known treatment. Often in poor health, she
eventually closed her schools and traveled to England where she met reformers who were changing the way the
mentaly ill were treated.

By the early 1820s Dix had found her religious home among Unitarians. She appreciated the Unitarian
emphasis on the goodness of God, purity of heart, openness to new knowledge, and responsibility for the good
of all society. Although Dix established an extensive network of friendsin the Boston Unitarian community;
she would never marry.

In 1841, when she was nearly 40, she reached aturning point in her life. Teaching a Sunday school class for
women in the East Cambridge jail, she realized that a number of the inmates had committed only one “crime’:
they were mentally ill. The jail was unheated, because it was thought the mentally ill could not feel cold. Those
incarcerated were not segregated; hardened criminals, feeble-minded children, and the mentally ill all occupied
the same quarters. Dix secured a court order to provide heat and to make other improvements.

There were afew institutions that provided humane treatment for the insane, but they were the exceptions. Dix
devoted the rest of her life to changing this; with single-minded fervor, she became the “voice for the mad.”
She began by surveying every jail, poorhouse, and house of correction in Massachusetts. In January 1843, she
delivered alengthy and dramatic report to the state legislature. With the support of several influential
Unitarians, including Samuel Howe and Horace Mann, one of whom was her cousin and former suitor, she
succeeded in persuading the legislature to appropriate money to expand the state hospital for the insane at
Worcester.

Encouraged by her victory in Massachusetts, Dix took her crusade to other states, covering over 30,000 milesin

three years of non-stop travel. She prepared “memorials’ designed to inform lawmakers and shame them into
acting. In 1843, there were 13 mental hospitals in the country; by 1880 there were 123, and Dorothea Dix
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played adirect role in founding 32 of them. She lent her support to other causes, especially prison reform and
education for the blind, but the mentally ill remained her primary concern.

Her skill as alobbyist made her the most politically active woman of her generation, but her most ambitious
campaign - for federal land grants to endow state mental hospitals- failed.

A noted socia reformer, Dix was appointed by President Lincoln to be the Union’s Superintendent of Female
Nurses during the Civil War. A week after the attack on Fort Sumter, Dix, at age 59, volunteered her servicesto
the Union and received the appointment placing her in charge of all women nurses working in army hospitals.
Serving in that position without pay through the entire war, Dix quickly molded her vaguely defined duties.

She convinced skeptical military officials, unaccustomed to female nurses, that women could perform the work
acceptably, and then recruited other women. Battling the prevailing stereotypes - and accepting many of the
common prejudices herself-Dix sought to ensure that her ranks not be inundated with flighty and marriage-
minded young women by only accepting applicants who were plain looking and older than 30. In addition, Dix
authorized a dress code of modest black or brown skirts and forbade hoops or jewelry; army nursing care was
markedly improved under her leadership.

After the war, she worked on behalf of the mentally ill until she herself became too infirm. She spent her last
yearsin the guest quarters of a state hospital she had helped found 35 years before; she died in 1887 at the age
of 85.

Middle School: Dorothea Dix

Introduce the youth to noted guest psychologist. Explain that a professional mental health expert like our guest
is here this Sunday because this week’ s lesson focuses on mental health advocate Dorothea Dix.

Activity 1. Please read the Dorothea Dix bio to the youth:
Dialogue of Dix Lesson on the Effects of Ignorance (Middle School):

Have both the youth and then guest answer these questions.

Why did people in the 19th century believe that mentally ill children and adults couldn’t feel the
difference between hot and cold temperature, so they didn’t need heat in the winter?

What else might these same people have thought about mental illness?

How did Dorothea Dix’ s Unitarian beliefs support her in her work with the mentally ill?

When you see people on the street who look disheveled, does their behavior scare you?

Do you believe that the mentally ill have rights?

Should the mentally ill have the right to an education?

Should the mentaly ill have the right to work?

Should the mentally ill have civil rights (due process of law, such asin the right to vote)?

Activity 2:
Sponsor arecreation drive for the Adolescent Unit of the San Antonio State Hospital. In 1892, the
Southwest Lunatic Asylum opened on the southern edge of San Antonio. Nestled among pecan trees
and situated on more than 500 acres, the pastoral setting, with its tree-lined main entrance on South
Presa Street, offered “asylum” in the truest sense of the word. The asylum was a self-contained
living environment; crops and livestock were raised on the grounds, which at the time included the
land across South Presa. A large lake provided fishing and recreational activities for the patients. All
staff members lived on the grounds and had to obtain permission to leave. The hospital grounds also
included a cemetery where patients were buried when other arrangements were not possible. It was
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not until 1925 that the words “lunatic” and “asylum” were removed from the names of mental
institutions and replaced by “ state hospital.”

The Adolescent Unit serves adolescent males and females aged 12-17 years of age in need of mental
health services. This population greatly benefits from recreational type activities such as board games,
Uno card games, G rated movies, basketballs, and 100 piece puzzles. Any assistance would be greatly
appreciated. All donations are processed through the Community Relations Department. One way we
encourage the public to help the mentally ill isto help eliminate the stigmathat still exists about people
with mental illness.

Activity 3: Time permitting: Movie on bipolar illness borrowed from the San Antonio State Hospital.

Activity 4: Questions from the youth to Sally concerning mental illness

Faith Development Pillar: Rev. James Reeb
The Voting Rights Act of 1965
The 1965 Enactment

The resulting legislation which President Johnson signed into law on August 6, 1965, temporarily suspended
literacy tests and provided for the appointment of federal examiners (with the power to register qualified
citizens to vote) in those jurisdictions that were “covered” according to aformula provided in the statute. In
addition, under Section 5 of the Act, covered jurisdictions were required to obtain “ preclearance” for new
voting practices and procedures from either the District Court for the District of Columbiaor the U.S. Attorney
General. Section 2 of the Act, which closely followed the language of the 15th Amendment, applied a
nationwide prohibition of denial or abridgment of the right to vote on account of race or color.

The Voting Rights Act had not included a provision prohibiting poll taxes, but had directed the Attorney
Genera to chalengeitsuse. In Harper v. Virginia Sate Board of Elections, 383 U.S. 663 (1966), the Supreme
Court held Virginia s poll tax to be unconstitutional under the 14th Amendment. Between 1965 and 1969 the
Supreme Court also issued severa key decisions upholding the constitutionality of Section 5 and affirming the
broad range of voting practices for which preclearance was required. As the Supreme Court put it in its 1966
decision upholding the constitutionality of the Act:

Congress had found that case-by-case litigation was inadequate to combat wide-spread and persistent
discrimination in voting, because of the inordinate amount of time and energy required to overcome the
obstructionist tactics invariably encountered in these lawsuits. After enduring nearly a century of systematic
resistance to the Fifteenth Amendment, Congress decided to shift the advantage of time and inertiafrom the
perpetrators of the evil to itsvictims.
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The Reverend James Reeb
4th and 5th Grades L esson Plan

This lesson plan on the Rev. James Reeb has been scheduled as a follow-up to RE Sunday’ s play on “Memories
of Martin Luther King, Junior,” and because the 4th and 5th grades are housed in the room dedicated to the Rev.
James Reeb.

Activity A: In your own words, briefly tell the children about the Rev. James Reeb’ s life.

Activity B: Tell them about the UU Eliot House Memoria dedicated to two UUs (the Rev. James Reeb and
Viola Liuzzo) and to Jimmy Lee Jackson.

Activity C: Ask the following questions to the children:

The Rev. James Reeb had children whom he loved, but he risked hislife for them because of his Unitarian
Universalist principles. He has been called a* Peace Solider.” Explain what you think this term means.

Only afew Unitarian Universalists have had to die for their beliefs. What Unitarian Universalist beliefs would
you risk your life for? What do UUs believe in anyway? Our religion is more than just going to Church or
saying certain words. The way we live our lives and treat other people is what’s important to us).

Why do UUs march on MLK Day? Because we believe in the same principles that the Rev. James Reeb
believed in.

Activity D: Read the story, “The Other Side.”
Activity E: Divide the children into two groups. One group will depict the freedom marchers and the police on
the bridge waiting for them to cross. The other picture will show three men coming up behind three other men

hitting them with rocks and clubs. While the children are engaged in this activity, read the Rev. James Reeb
story from the UU Biographies Book.
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Peace by Peace: Women on the Frontlines

Karen Barker
RE Coordinator
UU Society of Laconia, NH
Laconia, NH

“Today' s battlefields are our schools, our villages, and our communities. Increasingly, violence is used against
women as a tool of war. Yet it is women and civilians who are holding the communities together during conflict
and crisis-they are on the frontlines.” Noeleen Heyzer, Executive Director, UNIFEM

More than a year in the making, Peace by Peace: Women on the Frontlines premiered at the United Nations on
October 30, 2003, as a key piece in aweek-long anniversary celebration of UN Security Council Resolution
1325 on “Women, Peace, and Security.”

This emotionally charged feature provides an exclusive view of the world through the eyes of ten strong,
determined, and compassionate women, who are transforming both their communities and themselvesinto a
new culture of peace.

Focusing on two women in each of five countries, this documentary takes viewers into the lives of women who
are engaged in often-ignored aspects of peace building. These intimate accounts range from former
underground teachers educating women and girls in Afghanistan, to female leaders of the unemployed workers
promoting participatory democracy in Argentina, to community builders providing micro-credit loans to women
in Bosnia-Herzegovina, to Hutu and Tutsi women working together to operate a peace radio station in Burundi,
to women who lost family members on 9/11, now leading the search for peace in the United States. Peace By
Peace includes interviews with Noeleen Heyzer, Executive Director of UNIFEM; Isabel Allende, Chilean-
American humanitarian and writer; Azizah al-Hibri, Founder-Director of Karamah (Muslim Women Lawyers
for Human Rights); Susan Collin Marks, Executive VP of Search for Common Ground; and Jean Shinoda
Bolen, psychologist and expert on the ways women organize. Running time: 89 minutes.

I highly recommend the following video as a resource for congregations who are seeking positive examples of
peacemaking throughout the world. While the video does not gloss over the horrendous acts that took place in
the five countries highlighted in the film, it is ultimately a very hopeful message about the capacity of the
human spirit to rise above tragedy, offer forgiveness, and seek true and lasting peace. It is most suitable for
teens and adults, due to some graphic images of violence and its results. We have shown it twice in our area,
and each time the audience had an overwhelmingly positive reaction. For more information, contact Peace by
Peace at www.peacexpeace.org or write to Peace by Peace, 2086 Hunters Crest Way, Vienna, VA 22181 USA.
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Learning and Serving Together

| ntergenerational Resources

2004 GA Workshop
Pat Hoertdoerfer
Children, Family and I ntergenerational Programs Director
Lifespan Faith Development, UUA
Boston, MA

Multi-aged Religious Education

Small Group Ministry and Relational Religious
Education: Rev. Helen Zidowecki—NE District
Education Consultant
http://www.uua.org/families/resources/2003smallgroup
ministry.html

Small Group Ministry connects people in aministry
that enhances spiritual journeys and church
connections.

Religious Education and Small Group Ministry: One
Congregation’s Plan: North Parish of North Andover,
MA (Gail Forsyth-Vail, DRE)
http://www.uua.org/families/resources/2003religioused
ucationand.html

Small Group Ministry: Pat Hoertdoerfer—UUA
Lifespan Faith Dev.
http://www.uua.org/families/resources/2003smallgroup

ministry2.html
Intergenerational and families covenant sessions.

U & | Group: First Unitarian Church of Denver, CO
(Rev. Mike Moran)
http://www.uua.org/families/intergenerational/u_and 1.
html

The Family Way: Jeanne Nieuwejaar—V T/NH
District Co-Executive
http://www.uua.org/families/intergenerational/family

way.html

Family Cluster Program: First Unitarian Church,
Rochester, NY (Richard Gilbert and Jane Rugh)
http://www.uua.org/families/intergenerational /cluster
Clusters provide an extended-family experience for
those family groups who don’t come by them

naturally, i.e., those whose relatives are far away; those
who are childless.

Multi-generational Social Justice Projects

Family Pledge for Non-violence: Families Against
Violence Advocacy Network
http://www.uua.org/families/social_service/nonviolenc
e

Simple Gifts: Ithaca, NY, Cooperative Extension
Service (Doreen Greenstein, Linda Buettner, Charlotte
Coffman)
http://www.uua.org/families/fmtf/2004SimpleGiftstory
-pdf

V olunteers making attractive gifts for people with
Alzheimer’s disease.

Spiritual Gifts for Grandparenting: Pat Hoertdoerfer
http://www.uua.org/families/fmtf/2004Spiritual Giftsof
Grandparenting.pdf

Workshop for grandparents or peoplein
grandparenting relationships.

Respecting Differences: First Parish, Lexington, MA
http://www.geocities.com/respectingdifferences
Promotes community education and safety regardless
of sexual orientation and gender identity.

The Poverty Game: Kathleen McGinnis from
Educating for a Just Society
http://www.uua.org/families/social_service/poverty.pdf
To challenge the violence of poverty.

Consumerism and Stewardship: Institute for Peace &
Justice (James McGinnis)
http://www.uua.org/families/fam_justice/consumerism.
html

Solidarity with the economically poor.

Around-the-Church Walkathon: First Parishin
Concord, MA
To raise money for children in need, pledges are
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Feminist Knitting: First Parish in Concord, MA

Y outh and adults, primarily women, gather, knit, and
talk. Core concept isthe strength in women’s
connections to each other, to their foremothers, and
their future endeavors.

Formative Moments for Whole Generations. First
Unitarian Church of Orlando, FL (Rev. Dr. Marni
Harmony).
http://www.uua.org/families/fmtf/2004FORMATIVE
MOMENTSFORWHOLEGENERATIONS.pdf

collected for laps around the church. People of all ages
participate. Y outh, adults co-organized.

Baseball Work Day: First Parish in Concord, MA
Part of the Jericho Road project that connects First
Parish to aneighboring city. Renovate a baseball
diamond, build a snack shed, and more.

Rock n" Roll Bingo: First Parish in Concord, MA
Fundraiser combining bingo, music, pizza, dancing,
and prizes.

Pan-generational Friendship Opportunities

The Game of Family Life: James Coomes/Family
M atters Task Force
http://www.uua.org/families/intergenerational /family i

fe.html
Families move on aroom-sized game board and
respond to “Situation” and “ Share the Wealth” cards.

Multi-generational Theater Company: Universalist
Church, West Hartford, CT (Sally Oxman)
www.uua.org/families/fmtf/2004multigenerational theat

Inter generational Worship

Gathered Around the Tree of Life: First Universalist,
Minneapolis, MN (Rev. Laurie Bushbaum and Shari
Goff)

http://www.uua.org/families/intergenerational /tree.htm
|

The Spring B: Cedar Lane Unitarian Universalist,
Bethesda, MD (Elizabeth Anastos)
http://www.uua.org/families/intergenerational/spring
b.html

reforSally.pdf

New Family Mentoring: First Unitarian Society of
Wilmington, DE (Judith Henzy)
http://www.uua.org/families/intergenerational/mentorin
g.html

Existing-member families volunteer to mentor new-
member families.

Connections Dinner—What’ s Worth Knowing:
Unitarian Society, Minneapolis, MN (Jane Devor)
http://www.uua.org/families/intergenerational/dinner.ht

Seven-week multi-generational worship and religious
education.

Wholly Family Service: UU Fellowship of
Waynesboro, VA (Rev. Carolyn Owen-Towle)
http://www.uua.org/families/intergenerational/wholly

family.html
Acknowledges and celebrates all kinds of families.

Where Did All This Stuff Come From, Anyway? First
Parish, Milton, MA (Bonnie Penfold)
http://www.uua.org/families/intergenerational/stuff.ht

ml

Our Coming of Age youth sponsor adinner inviting
members in the congregation who are 70 years of age
and older.

Specia Pals. First Parish in Concord, MA
Four-week pen-pal program pairing children with older
youth/adults.

Holiday Crafts Fair: First Parish in Concord, MA
Three-hour event; adult “elves’ assist children in
creating holiday gifts.

ml
A play about winter holidays.

Church Family Thanksgiving Service: Unitarian
Universalist Church, Rockford, IL (Rev. Colleen
McDonald)
http://www.uua.org/families/fmtf/2004ChurchFamily T
hanksgivingService.pdf

Kwanza—A Time for Reflection (Rev. Hope Johnson)
http://www.uua.org/families/fmtf/2004K WANZAAU
UCCN2003.pdf
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The Children’s Mission of Boston:
1849-1960

By Frank E. Robertson

By the 1840s, Unitarians of Boston had established several special Sunday schools to educate poor children
who worked in the mills and aong the wharfs during the week when other children attended day schools. Those
schools on Sundays not only taught the three Rs and religion, but they also provided the children with clothes,
food aid, and job training. But there was one desperate need not being met. What should be done with the many
orphans who had lost their parents or had run away from abusive parents and roamed in the city streets? Many
such orphans took to criminal activity, stealing from shops and homes, bringing the stolen goods to
unscrupul ous merchants and exchanging them for food or alcohol. The jails were full of them.

One spring day in 1849, a girl named Fanny S. Merrill was with her father who was attending a meeting to
discuss the problem of homeless children. It was held at the Howard Sunday School in Boston, at the Pitt Street
Chapel. Fanny sat quietly and listened as the adults told story after story about those poor desperate children
and how the jails and orphanages were miserable places that seemed only to make matters worse. At a crucial
point in the discussion when no one seemed to offer a reasonable solution to the problem, she said to her father:
“Father, can’'t we children do something to help those poor little ones?’

Out of that question grew the idea of establishing a children’s mission to help homeless children, funded by the
children of the dozens of Sunday schools in Boston and the surrounding towns. The mission would reach out to
the orphan children, provide a Sunday school and safe temporary home for them, and help them find good
families out in the country who would take them in as their own.

Fanny said that she would be willing to bring in some of her pennies each week to Sunday school for a
children’s mission, and she thought most of the other children would do likewise once they heard of the
miserable lives the street children of Boston were living. If hundreds of children from the Sunday schools
helped, perhaps even thousands, the money they could collect each week would add up to atidy sum!

She and her father and the others at the meeting went to the Sunday schools to ask their help. The response was
tremendous! Mission boxes were made for each Sunday school and the children promised to bring in at |east
one penny each Sunday to support their new mission project. The Sunday School Society loved the idea too and
invited the children in Unitarian Sunday schools across the continent to support the children’s mission.
Thousands of children pledged to help. Thiswas how the Children’s Mission to the Children of the Destitute of
Boston was started.

An organization was formed and a young husband-and-wife couple, Joseph E. and Elizabeth D. Barry, were
hired to head the program. Joseph was paid by the Children’s Mission funds and Elizabeth was paid by the
Benevolent Fraternity of Unitarian Churches of Boston, which had been supporting the special Sunday schools
for poor children.

The choice of the Barrys was most fortuitous because they would prove to be very wise and courageous leaders,
who would dedicate their lives to the cause, and struggle to establish a successful program in the most difficult
of circumstances, reaching out to children who most people felt were so hard to handle that jail seemed to be the
best place for them. They set up a center, first located on Utica Street in Boston, to house the homeless children
with aspecial Sunday school. Then they walked the streets and visited the jails, gathering in those homeless
children who would come to live at their center and who expressed a willingness to change their bad habits and
prepare themselves for anew life far away from the troubled street life they had been used to. Imagine the job
they had, reaching out to children and youth who had grown to trust no one and were in the
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In one report, Elizabeth Barry wrote: “There came to my house, Jan. 12, 1856, a beautiful child, twelve years
age. | had known him for four years to be an honest boy. My husband and | had made every effort to place hil
r, whom vice and self-indul gence had ruined. She was in the habit of

- cold victuals, clothing, money, or any thing else which he could get; anc
when he came home, she would sell what she could, and send him out for rum, drink it, and giveit to her littl
girl of six years; and perhaps this boy would again, at the hour of midnight, be called up to go to the druggist,
say his mother was sick, and get more. Such was the experience of this little boy, who fled to me for refuge
from a blow which his mother gave him with an axe. | sent him away into the country with awealthy
gentleman, who has promised to take care of him; and, as he was leaving me, he said, ‘Mrs. Bal rry, be sure t:
get my little sister and brother away from my mother as soon as you can... .”” (1)

The Barrys faced another challenge. The Unitarians of Boston at that time were the overwhelming
majority of the citizenry and some people in the other faith groups were jealous of them. Also, most of the po
homeless children of Boston had come from recent immigrants to the city and were Roman Catholics or peop
of other Protestant faiths. No matter how much the Barrys tried to respect the other religions of the city, they
were looked upon as missionaries out to convert people to Unitarian Christianity.

During 1850, the number of children attending the Barry’s Sunday school at the Children’s Mission
suddenly dropped from 125 to 30 in three week’ stime. The First Annual Report of the Children’s Mission tel
the reason why:

“The falling-off in the Sunday school in East-street began as follows: Two Catholic men and two
women came to the school-house, before the doors were opened, one Sunday afternoon, and took their positic
on the steps. Asthe boys and girls approached to enter the school, they were asked if they were Catholics; an
if they answered in the affirmative, they were sent away. Y our missionary [Joseph Barry] was accused of
extorting money from the Catholics, to give him the means of making proselytes among them to Protestantisr
The children, taught by the example of their elders, became bold and insolent. Stones and mud were thrown, |
only at the doors and windows of the schoolhouse, but Mr. Barry was more than once assaulted in like manne
as he passed aong the streets. The school was so much interrupted for seven weeks, that police-officers were
stationed in front of the building to keep the peace.” (2)

The needs of the homeless children were what really mattered most to the Barrys; and, when Roman
Catholics built their orphanage called “Angel House” in 1853, the Barrys praised their efforts and sometimes
brought homeless children from Catholic familiesto Angel House. They also encouraged children from stabl«
families who were not yet attending Sunday school to attend other schools around the city.

Of course, the Barrys and others who helped them continued their efforts to help orphans and runaway
in the city and the Children’s Mission flourished. As stories about their work were read in the Unitarian
children’ s magazine of the period, The Sunday School Gazette, more and more children joined the cause. By
1867 enough money was sent in to build an impressive four-story building complex on Tremont Street. One ¢
view those buildings in Figure 1. In them there were rooms for children and a hired Matron to live in, a chape
classrooms, and offices for the staff and volunteers. A second building was added to the Children’s Mission i
1890 just to house the youngest children. One can see that building below the main building in Figure 1 and

PN R Y S (SRS T R S ST .

some ¢

y traveled around to the churchesar farms of New England seeking suitable families wh

would i rin as foster children the homeless ¢ ildren. He made several trips our west to Ohio, Illinc
and Mi ching for such families. Long listsc children needing homes were published in The Sund
School hout their names. Thelistsentitled * hildren Needing Homes’ read something like this: &
girl age gesix, agirl age seven, etc. (3)
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habit of begging, or even stealing, in order to survivel

The Barrys and other staff people were very careful about the homes they selected. When the children were
moved to their new families, |etters were written to them and to their new parents to see how they were doing.

In afew cases, children had to be removed because things were not working out well. Either a child was causing
trouble with afamily or the new parents were simply using the child as a servant or farm laborer without pay.
Children placed by the Children’s Mission were supposed to become members of their new family, go to school
and Sunday school, do a reasonable amount of chores, have their own room, and be treated like any other child
in that family. On the other hand, the annual reports of the Children’s Mission indicate that amost al of the
children placed were successful placements and the program was highly respected by Unitarians and others
throughout its long history.

Information about Elizabeth Barry’swork in her later years has not yet been found, but the records indicate that
Joseph Barry served the Children’s Mission as its missionary and superintendent until 1877 and still worked as
amissionary until 1899, after which he was designated as “honorary missionary” until his death in 1912.
William Crosby took over as the superintendent in 1877.

As child labor laws were passed, restricting children from working during weekday school hours, and
government social services developed during the first half of the 20th century, the special children’s Sunday
schools closed and the adoption of orphans became less and less the work of the Children’s Mission. By 1920,
the Children’s Mission had sold its old building and moved to Ashburton Place. In the 1950s it was located at
318 Longwood Avenue. Its program shifted away from working primarily with orphans to helping poor children
obtain medical care when they needed it. In the 1950s, Dr. Benedict F. Massell wasits Medical Director and the
Children’s Mission to Children (a new name adopted in 1913) became “aunit of the Children’s Medical

Center” of Boston.(4) The last brochures or reports to be found in the archives of the Andover-Harvard Library
related the Children’s Mission date from the 1950s and the program was listed in the Y earbooks of the
American Unitarian Association up to the time of merger in 1961.

Think of the thousands and thousands of desperately poor homeless children who were helped to find a better
life over more than one hundred years of the existence of the Children’s Mission. It is a story about which all
Unitarian Universalists of today can be proud. Hopefully it will help to inspire new generations of church
school children to ask questions like Fanny Merrill asked long ago and discover new missionsto create for the
benefit of humankind.

kkhkhkkkhkhkkkhhkkhhhkkhhhkhkhkkkhkkhkkhkkkk*x

Notes:

1. Elizabeth Barry’ s 1856 report to the Executive Committee of the Benevolent Fraternity of Churches, p. 27,
Andover-Harvard Library copy.

2. First Annual Report of the Executive Committee of the Children’s Mission to the Children of the Destitute,
Boston: Benjamin H. Greene, 124 Washington St., 1850, p. 7.

3. Seethe August 16, 1851 issue of The Sunday School Gazette and occasional subsequent issues. The name
was changed to Dayspring in 1872. Most copies are available on microfilm at the Andover-Harvard Library.
4. 1951 Pamphlet entitled “ Convalescent Foster Home Care” published by The Children’s Mission to Children
in the collections of the Andover-Harvard Library.
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Walking the Rainbow Path:
Celebrating All the Colors of Love

Curriculum for K-3 Unitarian Universalist Children

Rev. Laurie Bushbaum
Review by Pat Hoertdoerfer
Children, Family and I ntergenerational Programs Director
Lifespan Faith Development, UUA
Boston, MA

My goal in developing this curriculum was to create a developmentally appropriate way for children to clearly
understand the UU Principles. Walking the Rainbow Path is a tool to help children begin to name their own
religious/spiritual experiences, to give them stories and language that create a framework on which to build
their own belief system, and to nurture their ethical growth. So author Laurie Bushbaum begins this 28-
session curriculum in her introduction. She credits and builds on the basic premise of the Rainbow Path
developed by Elizabeth Katzman and Meg Riley of the Prairie Star District in the 1980s.

The Rainbow Path of Unitarian Universalism:

Red Respect All Beings

Orange Offer Fair and Kind Treatment to All
Yellow Yearnto Learn

Green Grow in Spirit and Mind

Blue Believein My Ideas and Act on Them
Indigo Insist on Peace, Freedom, and Justice for All
Violet Value the Connectionsin Creation

Themes of the sessions include: focus on core UU values, such aslove, generosity, honesty, forgiveness, and
beauty; UU practices, such as prayer, socia justice project, class covenant, and baby dedications; important
holidays, such as All Saints Day and Thanksgiving; and UU stories, such as Flaming Chalice story, Henry
David Thoreau story, and Growing Up Unique story. Each session includes a gathering circle, class journal,
story and discussion, activity and/or project, song, and benediction. The books and stories, such as The Blessing
Seed, | Love You the Purplest, and Old Turtle are available from local libraries and bookstores.

Treasure Tableisincluded in every session as away to introduce children to the experience of an altar.

Children areinvited to bring items of wonder and beauty to place on the table each week. Thisroutineis
complemented by a closing ritual of writing in the classjournal. Children articulate what they experienced that
morning, what they learned, and what they want to remember to build on in the future. The journal entry from
the previous session is reviewed at the beginning of the next session. Another beautiful ritual isthe benediction,
beginning with the words “We are connected to each other” that the children share each week.

There is a Chapel Resource section with suggestions for Children’s Chapel Services and Intergenerational
Services incorporating the themes of the curriculum sessions. Tree of Life, Day of the Dead, Celebrating
Wonder, Welcome Table, and the Legend of the Poinsettia are afew of the servicesincluded in this section.

A sample session follows — Joy of Giving —to give you a preview of this program. For more information or to
purchase the curriculum contact Rev. Laurie Bushbaum, 4249 Linden Hills Blvd., Minneapolis, MN 55410
revbushbaum@visi.com.

UU Faith Works, Summer/Fall 2004 pg. 50



Curriculum and Learning Resources

Walking the Rainbow Path Curriculum
Lesson #11

Concept: Giftsand giving from the heart, finishing up the collection for items for the homel ess and making
gift bags for the items.

Note: You may wish to send postcards to families early in the week to remind them that this will be the final
collection day for Joy Bag items.

Materials: The book The Quilt-maker’s Gift, white paper bags for decorating, (size larger than a lunch bag)
stamp pads, stickers, markers, etc.

Colors: Orange, Yéelow, Green, Blue, Indigo

Treasure Table

Gathering Circle: Light Chalice and sing/listen “Tis a Gift to Be Simple” Rainbow Path.
Offering: Sing “Magic Penny” or another sharing song.

Introduction to the Lesson: We are moving into the seasons of Hanukkah, Christmas, and Kwanzaa. In each
of these holidays, gifts are given. It is exciting to get a gift from someone. It can also be wonderful to give a
gift. Our story today is about someone who gives gifts.

Story: The Quilt-maker’s Gift
Discussion Questions:

1. Why do you think the King was not very happy at the beginning of the story?

2. Sometimes when a person has alot of money and a lot of things we say that personis“rich.” How else
can a person be rich?

3. The quilt-maker is a happy person. Why do you think sheis happy?

4. Itisfunto get presents. It can also be fun to give presents. Have you ever given something to someone
and felt very good about it?

5. What is one of the very best gifts you have ever received?

6. After | ask you this next question, | want all of usto stop and think quietly for aminute. If you could give
anything in the whole world to someone, what would you give them? Let people share.

7. 1If you celebrate Christmas at your house, what is your favorite part about Christmas? Who celebrates
Hanukkah? What is a special part of this holiday for you?

8. Would Christmas or Hanukkah be different if you didn’t have money for gifts from the store?

9. What do you and your family or friends do to make the holidays special that does not include gifts that
can be wrapped in a package?

Introduction to project: Asaclassyou could ook at the donations. Y ou might talk about how they feel to
be able to give these gifts.

Activity: Decorate and fill the Joy Bags. (Decide ahead of time, based on how many items you have, how
many items should go in each bag. They should be carefully set out in organized piles or baskets.) Mark the
bags for boys or girls and general age range, or for men/women.

Closing: Suggested hymn for listening/singing: “TisaGift To Be Simple”
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Journal: “What color of the Rainbow Path did we walk today?”
Extinguish the Chalice

Close Benediction:
We are connected to each other
Liketheknotsin thiscircle
We will go out from here
And we will return
Weaving our spirits strong
And our love, many colors

© Rev. Laurie Bushbaum, 2002
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Seventh Principle Project

UUA I ndependent Affiliate Organization
Claudia Kern

The Seventh Principle Project, the UUA environmental affiliate (www.uuaspp.org) is pleased to announce a
new initiative to build a comprehensive resource of environmentally oriented religious education resources to
help Unitarian Universalists teach our children about the connection between their natural world and their
spiritual development.

Nurturing The Spirit-Nature Connection: A Seventh Principle Project Resource for Religious Education was
“launched” ina“mini” 80-page first edition at a GA Program. The workshop featured DRE Sparrow Alden, UU
author Charlene Brotman, and Pat Hoertdoerfer. It’s designed to entice attendees into becoming involved in the
continuing development of Nurturing The Spirit-Nature Connection.

The first edition features a curriculum map created by DRE Sparrow Alden of most of the Earth-oriented
religious education curricula used by UU religious educators. Now RE teachers and religious educators can
easily locate an age-appropriate lesson on any of the following themes: The Interdependent Web, Cycles,
Creation and Creativity, Earth Spirit, the Elements, Fauna, Flora, Trees— Very Special Flora, and Sustainability.
In addition, Sparrow has developed an annotated bibliography of materials she and other religious educators
have found especially effective to use with children.

In addition to the curriculum maps and the annotated bibliography, the resource contains the following
resources:

A supplement to one section of awonderful book entitled Hands-On Nature produced by the Vermont
Institute of Science. Sparrow Alden has written a UU teachers' guide to help religious educators use
this resource and to model the kind of teachers’ guides we hope educators will be inspired to contribute
to future editions of Nurturing The Spirit-Nature Connection.

A children’s parable contributed by Connie Barlow.

A sampleintergenerational service.

A curriculum for teaching children about the story of the universe by Leslie Klein Pilder.

A curriculum from the Interfaith Coalition on Energy called “ Energy Activities for Faithful Y outh.”

The Seventh Principle Project’ s hope is that this beginning will inspire religious educators to make this resource
grow. They are seeking contributions of lessons, intergenerational services, annotated additions to the
bibliography, and new ideas for this ongoing project. In addition, they are seeking DREs and othersinterested in
writing teachers guides for appropriate children’s books and other secular resources that UUs have found
especially effective in using with children.

Nurturing The Spirit-Nature Connection may be purchased by sending a check for $15 plus $4 shipping for the
first copy and $2 for each additional copy to: The Seventh Principle Project, PO Box 1523, Arlington, VA,
22210. Submissions or inquiries may be sent to: ClaudiaKern@V alley.net

Another resource: Honoring Earth: A Seventh Principle Project Worship Resource is aso under devel opment
and thefirst edition will premiere at GA. The Worship Resource includes opening and closing words, prayers
and meditations, sermons, compl ete services, sample rituals and cel ebrations, quotations, and an annotated
bibliography. Additional materials are most welcome for future editions. Thefirst edition of this resource
totals approximately 150 pages and is available for a cost of $25 plus shipping.
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Ecology Education-The New “EE”

Article by Steve Signell, Co-founder of the
Ferry Beach Ecology School in Saco, Maine,
and itsformer Director of Curriculum

A car stops at a pullout at the edge of a salt marsh in a National Park. A woman looks out from the car and
scans the area for signs of wildlife. Seeing a couple of wading birds, she snaps a photo, then pulls out and
continues on her way. A few minutes later, a second car pulls up and another woman gets out of her car to ook
at the same salt marsh, but sees something quite different- a story, a mystery that goes back millions of years.
She sees marsh grasses growing out of soil, which she knows is made up largely of tiny fragments of rock--
sand, silt, and clay created by centuries of weathering. She picturesin her mind the mile-thick glacier that once
stood over thisland. She seesthe tide coming into the marsh, bringing with it countless unseen microscopic
plants and animals. She under stands how these tiny organisms provide food for the fish and shrimp that the
wading birds feed on. She wonders how the marsh will look in fifty years, or in fifty thousand years. She even
thinks about how the car she drives may affect the marsh — both today, and into the future.

As environmental educators, we can probably all agree that we' d like students to think more like the second
woman in the above story and less like the first. We want students to begin to see themselves as a part of the
landscape they live in, not as an outsider merely passing through. How then do we go about getting students to
see the way geology, climate, plants, animals, and other organisms have interacted over time to create the
landscape we see today? The science of ecology, The Study of the Interrel ationships between the Non-Living
(Abiotic) and Living (Biotic) Parts Of Our Biosphere, provides an excellent starting point and roadmap for
teachers who are looking for away to foster this kind of thinking in their students.

Ecology Provides a Framework for Your Science Curriculum

Many environmental educators have difficulty focusing their curricula. Because there are so many topics
related to the “environment,” it can be hard to sift through all the information and get to what isreally
important. Part of the problem may result from the word “environment” itself — it has so many different
meanings and connotations that it doesn’t provide much of aframework for basing a curriculum. The first
definition of “environment” in Webster’sis “the circumstances, surroundings could be classified as
environmental education- even aclass on objects, or conditions by which oneis surrounded.” According to this
definition, anything having to do with one’ s interior design!

The second definition of the word “environment” in Webster’ s is “the complex of physical, chemical, and biotic
factors (as climate, soil, and living things) that act upon an organism or an ecological community and
ultimately determineits formand survival.” This sounds alot like ecology, don’'t you think?

Ecology provides a great framework within which to organize your curriculum, because it covers an immense
variety of topics while assigning more importance to certain concepts. Using the science of ecology as a guide,
you can see that you should spend more time on the water and carbon cycles than you should on the popul ation
cycles of rabbits and foxes. The range of ecology allows you to cover many diverse topics, while the hierarchy
of ideas keeps you focused on what is most important to get across. (Some former environmental educators,
including the teacher-naturalists here at Ferry Beach, have begun to call ourselves “ Ecology Educators’ to keep
us focused on our methodology, as well asto differentiate oursel ves from other, less science-oriented
programs.)

Ecology Is Multidisciplinary

Ecology is the ultimate multi-disciplinary science. Because the story of nature is so complex and interrelated,
an ecologist must at times draw upon such diverse disciplines as geology, climatology, hydrology, chemistry,
biology, botany, oceanography, astronomy, and both natural and human history. The beauty of ecology,
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however, isthat you don’'t need to be an expert in al these fields to understand simple ecology — you just need
to know the basics. That iswhy ecology makes the perfect introduction to other sciences like biology,
chemistry and physics. Asan example, let’slook at the process of photosynthesis.

Teaching photosynthesis is incredibly complex and challenging, as anyone who has taught science knows.
Most often, teachers will focus on the nuts and bolts of photosynthesis the role of chlorophyll, the structure of
the glucose, the pathway molecules take through the plant’s cells, etc. The ecological importance of
photosynthesis, however, often gets short-changed, or is sometimes even completely ignored. Ecologically
speaking, the details of photosynthesis are not as important as how photosynthesis, along with respiration, is
largely responsible for running the carbon cycle, one of the most important processes for life on Earth.

With every breath you take and every bite of food you eat, you are participating in the carbon cycle. When
teachers have their classes follow the course that carbon atoms take through the biosphere, students visit many
fascinating and important topics — nutrition, respiration, decomposition, creation of fossil fuels, and global
warming, just to name afew. These topics are relevant to students — they have all studied nutrition, have seen
something decompose, or heard about the threat of global warming on the evening news. When you teach
ecology, you won't often hear the old student refrains: “What does this have to do with anything? Why does
this matter?”

You don’t need to understand the biological and chemical intricacies of the carbon cycle to understand how
important it isto life on Earth. Infact, | suggest that ecology should be taught before the other sciences. When
students are introduced to science through ecology, they learn how scientific principles and processes fit into
the big picture, and how they affect the environment and the students' own lives. After students understand
basic ecology, learning the finer details of processes like photosynthesis will become more meaningful for them
later on in high school chemistry and biology classes.

Ecology IsHands-On

Ferry Beach Ecology School, located on Saco Bay in Maine, has had plenty of experience doing hands-on
ecology with students from all around New England. Teachers bring their classes to our site for an entire week
(five days and four nights) of ecological study. Over the years, we have developed a curriculum that teaches
students how to use basic ecological principalsto “Reading the Landscape.” Reading the Landscape was first
described in 1964 by ecologist May Watts in her book of the same name, and refers to using the principles of
ecology to better understand the workings of the natural world around us. Tom Wessels, a professor of ecology
at the Antioch New England Graduate School, sums up Reading the Landscape in the introduction to his book
Reading the Forested Landscape:

“Most people who share a love of nature have been taught to see the landscape in a piecemeal way. They know
how to identify plants, birds, amphibians, and fungi. They may even know quite a bit about the ecology of these
organisms, but they have not learned to see naturein a larger context. It iswonderful to know nature through
one-on-one encounters with other organisms, but it is perhaps more empowering to gain a greater

under standing of the patterns that have shaped its landscapes. Through some knowledge of history and the
broader view of seeing a forest and not just its trees, we begin to see the forces that shape a place. This new
way of seeing creates reverence, respect, a sense of inclusion, and accountability. Reading the Landscapeis
not just about identifying landscape patterns; more importantly, it is an interactive narrative that involves
humans and nature. For those interested in enhancing their sense of place, | know of no better way than by
becoming intimately acquainted with their local [ ecosystems] and the fascinating stories they tell.”

At Ferry Beach Ecology School, we use what we call the “ABC’ s of Ecology” with students to help them to
Read the Landscape. Just as you learn your “ABC’S’ when learning to read words, we teach students the
“ABC’s of Ecology” when teaching them to Read the Landscape! The ABC’s of Ecology highlight four of the
most important concepts in ecology: abiotic factors, biotic factors, cycles, and change.
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The Ferry Beach location is blessed with seven distinctly different ecosystems within walking distance of our
site- the sand beach, dunes, coastal forest, freshwater pond, salt marsh, a tupelo swamp, and rocky tide pools.
Our naturalists take students to each of these ecosystems where they investigate the non-living, or abiotic,
factors that are unique to that ecosystem. Students use soil corers, hydrometers (salinity meters), thermometers,
and their own senses to determine soil type, water abundance, temperature, wind exposure, periodic
disturbance, etc. They then investigate the living, or biotic, organisms that occupy the area, students find
examples of producers, consumers, and decomposers and discover how they are adapted for survival in that
ecosystem. Students learn how nutrients cycle through the ecosystem, and how change over time has shaped
the lands and created each ecosystem.

By looking very carefully at al the different “characters’ in the landscape- land, air, water, plants, animals, and
other organisms- students can begin to decipher the story that is going on in the world all around them. When
they learn about the stories that the landscape contains, inevitably they begin to realize that they too area
character in that story, intimately connected to the landscape. Such a perspective makes encounters with nature
much more exciting and meaningful! When students see themselves as playersin this grand story of the
landscape, it makes it easier for them to realize the effects their actions have on the other charactersin the story-
- the organisms, waters, rocks, and air. Humans that better understand their connection to the land, seas, and
skies make better stewards of the Earth. Ecology Education is a great first step towards building this type of
vital connection!
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The Shortest Day:
Celebrating the Winter Solstice

Wendy Pfeffer, Illustrated by Jesse Reisch

Dutton Children’s Books, New York, NY, 2003
Review by Jacqui James
Co-editor, UU Faith Works

In lyrical prose and cozy illustrations, this book explains what the winter solstice is and how it has been
celebrated by various cultures throughout history. Using clear, concise language, the author discusses important
ideas behind the shortest day of the year, such as the change from autumn to winter as well as the concept of the
Earth’ stilting away from the sun. The historical view provides a brief 100k at the days of prehistoric sun
worship as well as chronological interpretations of the phenomenon from 5000 to 1000 years ago. The ideas of
ancient Egyptian, Chinese, Incan, and European astronomers and their efforts to explain this scientific wonder
are explained. The remaining pages feature more complete “ Solstice Facts,” four simple experiments, two party
suggestions, and a short bibliography for further reading. Appropriate for ages 5 through 10.

Lifeon Earth

The Story of Evolution
By Steve Jenkins

Houghton Mifflin, Boston, MA, 2002
Review by Jacqui James
Co-editor, UU Faith Works

Beautifully illustrated with stunning cut-and-torn-paper collage, Jenkins traces the history of Earth from its
beginnings billions of years ago, through the emergence of the first bacteria, development of such organisms as
jellyfish, ferns, dinosaurs, mammals and birds, on up to humans. The book presents such concepts as mutation,
extinction, and Darwin’ s theory of “survival of the fittest.” At the end of the book a bar chart shows our
planet’s 4.5 billion year history as a single twenty-four-hour day. Here is science at its most inviting. Ages 6-10.

UU Faith Works, Summer/Fall 2004 pg. 58



Curriculum and Learning Resources

Calendar of Observances
Printed with permission from religioustolerance.org

Adrianne Ross
Lifespan Faith Development, UUA
Boston, MA
We offer a sampling of observances, July-December both religious and secular, for your consideration as a
planning resource. It is by no means a complete offering of all of the religious and secular holidays that are
celebrated worldwide.
JUL 1: Canada Day recalls the beginning of the Dominion of Canadain 1867 CE.
JUL 4: Independence Day in the United States marks the birth of the United Statesin 1776 CE.
JUL 6: Thisiscelebrated in Australia as Aborigine' s Day, aso known as National Aboriginal and Islander
Day of Celebration (NAIDOC). A main purpose of this day isto promote increased understanding of
Aboriginal culturesin Australia.
JUL 9: The Martyrdom of the Bab is observed by members of the Baha' i world faith. It was the date in 1850
when the Bab was executed for his religious beliefs at the age of 31. Members of the Baha'i faith abstain from
work and commerce on this day.
JUL 11: Thisisrecognized by the UN as World Population Day. Themes for the day include: “ Effortsto slow
down population growth, to reduce poverty, to achieve economic progress, to improve environmental
protection, and to reduce unsustainable consumption and production patterns are mutually reinforcing.”
JUL 13: Khao Pansa marks the beginning of the Buddhist lent. It is the preferred day for Buddhist menin
some countries to be ordained as monks. It is celebrated annually in the full moon of the eighth lunar month,
typically in Jduly.
JUL 13: Thisisthefirst day of athree day celebration: O-bon- a Japanese Shinto celebration in honor of their
ancestors. They light lanterns, hold circular folk dances, and welcome their departed’ s spirits.
JUL 24: Thisis Pioneer Day, the anniversary of the date when the first members of the Church of Jesus Christ

of Latter-day Saints entered Salt Lake Valley after along westerly trek to escape religious persecution and

attempted genocide at the hands of other Christians.
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JUL 30: Followers of Shinto observe Oh-harai-taisai, the Grand Purification Ceremony. Thisis an ancient

ceremony whereby the believer can obtain purification from sins and offenses committed during the first half of

the lunar year.

August holidaysthat move:
Hindus celebrate Raksha Bandhan on the full-moon day in their month of Sravana. It isafestival honoring the

loving relationships between brothers and sisters.

August fixed holidays:

AUG 1: Lammas, thefirst harvest festival, is celebrated by Wiccans and many other neo-pagans on this day. It
is called Lughnasadh in Irish Gaglic. It is ajoyous celebration that some celebrate on AUG 6.

AUG 3: Tibetan Buddhists observe Shakyamuni Buddha Day (a.k.a. Siddhartha Buddha Day). Believers
meditate on the Buddha s teachings and strive to fulfill the Precepts. Other Buddhists call it Dharma Day.

AUG 6: ThisisHiroshima Day, the anniversary of the detonation in 1945 of the first bomb to be used against
human beings.

AUG 7: Jews observe Tisha B’ Av: aday of fasting in recollection of tragediesin the history of the Jewish
people, including the destruction of the Jerusalem Temple in 586 BCE by the Babylonians, and in 70 CE by the
Romans. It also recalls the expulsion by Christians of the Jews from Spain in 1492, which aso occurred on this
day. It isaday of mourning and fasting from dawn to dusk.

AUG 19: A Hindu festival of Sri Krishna Jayanti celebrates the birth of Krishna, the second person in the
Hindu trinity, and the eighth or ninth incarnation of Vishnu.

AUG 24: Thisisthefirst day of an eight-day observance by Janists called Paryushana. It marks the cessation
of travel by the nomadic tribes during the monsoon period. If the tribes were to travel, they could not avoid

killing many insects- aviolation of their principle of Ahimsa (non-violence).
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AUG 26: Women'’s Equality Day, the anniversary of the date in 1920 when the 19th amendment to the U.S.

Constitution was proclaimed to be in effect. This followed ratification by three-quarters of the state legislatures.
It declared women to be voting citizens in the United States.

AUG 31: Sri Ganesha Chaturthi (ak.a. Ganesha Chaturthi) is aten-day festival marking the birthday of
Ganesh, the Lord of Beginnings, and one of the mgjor Hindu deities. Heis generally portrayed with the head of
an elephant. He is the son of Shiva and Parvati, and is widely worshiped as the god of wisdom and success. His

support is often invoked at the start of new projects.

September holidaysthat move:

September is National Hispanic-American Heritage M onth.

The first Monday in September isLabor Day, a secular holiday. It celebrates the contributions made by U.S.
workers.

Chusok (a.k.a. Crop Day, Moon Festival, Mid-Autumn Festival) is held in many Far-Eastern countries on the
15th day of the eighth lunar month. Ancestors and guardian spirits are honored.

Rosh Hashanah occurs on the first and second days of Tishri. In Hebrew, Rosh Hashanah means, literally,
“head of the year” or “first of the year.” Rosh Hashanah is commonly known as the Jewish New Y ear and Y om
Kippur asthe Day of Attonement. They are the first and last days of this ten-day Jewish celebration. This
period is dedicated to introspection, reconnecting to relations, and the betterment of self.

International Day of Peace declared by the United Nations to be observed on the opening day of its annual
regular session. It is supported by “We the Peoples” initiative, which is composed of 250 organizations. People
al over the world are asked to stop at noon, local time, to think about and/or pray for peace.

Pagan Pride Day: Thisis celebrated in various U.S. cities on days close to the fall equinox by neo-pagans,

such as Wiccans, Druids, etc.
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September fixed holidays:

SEP 1: The First Parkash is observed by Sikhs. It recalls the day when Adi Granth, their holy scripture, was
installed at the Golden Templein 1604 CE.

SEP 8: International Literacy Day, sponsored by UNESCO, the United Nations' Educational, Scientific and
Cultural Organization. It focuses attention on adult and child literacy.

SEP 10: Buddhists celebrate Ullambana (a.k.a. Happy Buddha Day and the feast of the Hungry Ghosts). They
make offeringsin the form of candles (symbolic of wisdom), fresh flowers (symbolizing the shortness of life),
and incense (representing good conduct) to a statue of the Buddha.

SEP 12: Zoroastrians observe the first day of Ghambar Paitishem, a celebration of the harvesting of corn and
of the creation of the earth.

SEP 21-23: The Fall Equinox (a.k.a. Mabon) occurs on this day- atime when daytime and nighttime are
closest to being equal- each lasting approximately 12 hours. It isthe main harvest festival for Wiccans and other
neo-pagans and is also celebrated by followers of many aboriginal religions worldwide.

SEP 23: Buddhists celebrate Higan, which means literally “the other shore.” It is celebrated on the day of the
equinox. It symbolizes peace, equality, and harmony. Ancestors are honored, and families visit their family
gravesites.

SEP 26: Thisisthefirst day of the ten-day Hindu celebration of Navar atra Deshara. Durga, wife of Shiva, is
honored.

SEP 23 or 28: These are the days on which the birthday of Confuciusis remembered by followers of
Confucianism. Confucius, teachings stress self-enlightenment through the Five Virtues of charity, justice,

propriety, wisdom, and loyalty.

October holidaysthat move:
October isDomestic Violence Awar eness M onth.
Jews celebrate the first day of Sukkot (a.k.a. Sukkoth, the Festival of Booths and Festival of Tabernacles).

Booths are built to remind Jews of their wandering through the wilderness after their Exodus from Egypt.
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Thanksgiving Day in Canadais held on the second Monday of October. Being a harvest celebration, it is

celebrated in Canada earlier than in the United States because it is so cold there.
Ramadan is the month when Muslims believe that the first verses of their holy book, the Qur’an, were revealed
to the Prophet Muhammad some 1,400 years ago. Its precise beginning does not depend upon the actual timing

of the new moon. It requires the viewing of the crescent moon by the unaided eye.

October fixed holidays:

OCT 5: World Communion Sunday. Thisisthe held on the first Sunday in October each year. It isaday
when many Protestant churches around the world celebrate communion. Often, a congregation will hold a multi
cultural service. “... on this Sunday we are reminded that Christ has called us to atable that is universal, that
encompasses al the diversities of thisworld, atable that sees difference as a gift not a burden.”

OCT 5: National Coming-out Day is celebrated every year on this day by gays, lesbians, bisexuals,
transgenders, and their allies. They are urged to “come out of the closet,” and be open with their sexual
orientation.

OCT 13: Columbus Day in the United States. This holiday is aso held on the second Monday in October. Itis
considered a celebration by many Americans of Christopher Columbus's arrival in the new world.

OCT 13: Many Natives celebrate | ndigenous Peoples Day.

OCT 19: Jews celebrate Simhat Torah (a.k.a. Rgoicing in the Law). This celebration signifies that the reading
of the Torah is complete and the annual reading cycle is begun anew in each synagogue.

OCT 20: TheBirthday of the Bab will be celebrated by members of the Baha'i World Faith, starting at
sundown on the 19th. They observe the anniversary of Mirza Ali Muhammed'’ s birth in 1819.

OCT 24: United Nations Day commemorates the day that the UN Charter went into effect in 1945.

OCT 25: Thefive-day festival of Diwali begins. Also called Divali, Dewali, Deepavali, and the Festival of
Lights, it isacelebration of good over evil, and is related to ancient stories of struggles between a goddess and a
demon. It is observed by Hindus, Sikhs, and Jains. It is also the time of the New Y ear according to the Vikrama

caendar.
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OCT 26: Some Protestant Christians celebrate Refor mation Sunday. Thisis the anniversary of October 31,

1517, when Martin Luther wrote his Disputation on the Power and Efficacy of Indulgences (commonly known
as The 95 Theses) protesting the practices of the Catholic Church. This triggered the Protestant Reformation.
OCT 31: Wiccans and many other neo-pagans will celebrate Samhain. Samhain means “summer’send.” Itis
the Wiccan New Year's Eve, and amgjor Sabbat- one of eight yearly festivals.

OCT 31: Halloween is celebrated (ak.a. All Hallow’s Eve).

November holidaysthat move:

November is National American Indian Heritage Month.

Thanksgiving weekend in the United States is celebrated on the 4th Thursday in November.

Eid al-Fitr, the last day of the holy month of Ramadan. The interval recalls the gift of the Holy Qur' anto

humanity. The actual date is determined when the new moon becomes visible.

November fixed holidays:

NOV 1: All Saints’ Day (a.k.a. All Hallows' Day) isaholy day when Christiansin the West recall the lives of
the saints. The Eastern Orthodox churches celebrate All Saints' Day in the springtime- the Sunday after
Pentecost.

NOV 2: All Souls Day (a.k.a. the Day of the Dead). Thisis a Roman Catholic day for prayer and ailms-giving
in memory of ancestors who have died. Catholics pray for the souls of the dead in an effort to hasten their
transition from Purgatory to Heaven.

NOV 11: Thisis Veterans Day in the United States and Remembrance Day in Canada- atimeto recall the
sacrifices made by our soldiers during wartime and, more recently, during peacekeeping duties.

NOV 12: Members of the Baha'i World Faith celebrate the Birthday of Baha'u’llah. He isregarded asthe

divine messenger and the founder of the Baha'i faith.
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NOV 22: Thisisannual Day of Peace- “aspecial day of Light, Healing and Prayer for World peace.” Itis

sponsored by “ Spirit Circle, in accordance with it’s mission of uniting spiritual people from al walks and
paths...”

NOV 28: Members of the Baha'i World Faith observe the day of Ascension of Abdu’l-Baha, recalling the
death of Abdul-Baha

NOV 21: Thisis Quds Day among Muslims- atime of solidarity among oppressed Muslims.

December holidaysthat move:

Jews observe thefirst day of Hanukkah, the Festival of Lights. One candle of an eight-candle menorah is it
each day. The observance recalls the war fought by the Maccabees in the cause of religious freedom.

Bodhi Day (ak.a. Rohatsu) is when Buddhists of the Pure Land tradition recall the enlightenment of the

Buddhain 596 BCE. Some years, it is celebrated the Sunday immediately preceding December 8th.

December fixed holidays:

DEC 1: ThisisWorld AIDS Day.

DEC 10: ThisisHuman Rights Day, the anniversary of the signing of the United Nations Universal
Declaration of Human Rights on December 10, 1948 at the Palais de Chaillot in Paris. The document outlines
the minimum human rights standards that should be available in all countries of the world. They include “the
right to life, liberty and nationality, to freedom of thought, conscience and religion, to work, to be educated,
[and] to take part in government.”

DEC 20-22: Thisisthe Winter Solstic- the day with the longest nighttime and shortest daytime of the year.
Wiccans and other neo-pagans often refer to thisday as“Yule’; it isone of their four minor Sabbats.

DEC 25: Thisiswhen Christmas, the nominal birth date of Jesus Christ, is celebrated by Western churches

that follow the Gregorian calendar.
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DEC 26: Thisisthefirst day of aweek-long celebration of Kwanza (a.k.a. Kwanzaa, Quansa). It is an inter-

faith Afro-American and Pan-African holiday celebrating family, community, and culture. “Kwanza’ isa
Swahili word for “the first,” or “the first fruits of the harvest”. It continues until January 1.

DEC 26: The death of the prophet Zarathustra is observed by Zoroastrians.

DEC 26: Boxing Day is celebrated in Australia, the Bahamas, Jamaica, Canada, New Zeaand, and the United
Kingdom. It is apparently related to an old custom of giving cash or presents to poor people.

DEC 31: New Year'sEve. A generally secular celebration.
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Looking for at-
home RE?

Just a handful
of kids?

P #
Rev. Helen Zidowecki, Minister of Religious Education

See www.clfuu.org/re.html to learn more!

" : $ 6 * = *

Between Sundays, the online resource for questions raised by children through high school. Many of the
‘religious’ questions are asked outside of structured religious education!

Religious Education Connections, a quarterly resource that focuses on seasonal activities and trends in
religious education.

Curriculum Plan for preschool through youth. Thisis aso available in hard copy for CLF members. The
Plan is organized around quarters, with themes of Unitarian Universalist Identity, Jewish and Christian
Heritage, the World' s Religions, and Social Action.

The Religious Education column in Quest, the monthly newsletter of CLF

uu& me magazine online and in print, with stories and activities for ages 7-12. uu&me is soon to be
included as an insert in the UUWorld magazine.

Parenting and Family: Activities for Family and Fellowship, with thoughts for parents on various topics.
Sermons, essays, meditations, and other materials online.

Online study groups, discussions, and CLF-RE, our religious education e-mail list.

The CLF Lending Library for members, with books and curricula.

Contact Helen Zidowecki, CLF Acting Religious Educator, with individual questions. She can assist with
planning religious education programming for individuals or groups, and finding religious education resources.
Please e-mail hzidowecki@uua.org or call 617-948-6166.

Ask us about Church on Loan and Church Online, our program for small groups providing resources
for worship and religious education. Contact us at clf@clfuu.org.
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Involve Training Workshops

To facilitate and improve our ministry to children with special needs

Purpose: To train acadre of religious educators, ministers, and lay leaders to assit, train, and
educate people in UU churches to create welcoming congregations for children with specia
challenges.

Training is 15 hours and can be listed in the RE portfolio as part of the RE credentialing
process.

Training is based on Sally Patton’s book Welcoming Children with Special Needs: A Guide
for Faith Communities, to be released September 2004. Participants will be expected to buy
the book at $18.00.

Participants will receive the Involve Implementation Manual available to download mid-June
2004 from Sally’ s web site www.embracechildspirit.org.

As a result of the Involve Training, qualified leader/facilitators using the Guide and the
Implementation Manual will help UU churches build an intergenerational and welcoming
faith community for children with special challenges and thus al children in our churches.

Training Dates

July 11 — 16, 2004, RE Week at The Mountain in Asheville, NC.
Contact Jessica Y ork, yorkj3@bham.rr.com.

September 28 — 29, 2004, Walker Center, Newton, MA.
Contact Gail Forsyth-Vail, Gail @northparish.org or Esther Rosado, ERosado@firstparish.org

October 1 — 3, 2004, Mid-Americalnvolve Training, First Unitarian, St. Louis, MO.
Contact Dori Davenport, DoriDuure@aol .com

November 5 — 6, 2004, First Unitarian, Portland, OR.
Contact Tandi Rogers, trogers@uua.org

February 25 - 26, 2005, Manhattan, New Y ork (location tentative).
Contact Andrea Lerner, AndrealLernerMNY @aol.com

Trainer: Sally Patton, sally@embracechildspirit.org
Funding provided by: Veatch Program at Shelter Rock and the LREDA 21st Century Fund
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UU Congregations!

Call for Field Testersfor . ..

Families
A Unitarian Universalist Curriculum for Junior and Senior High Youth

The Lifespan Faith Development group of the Unitarian Universalist Association is seeking congregations to
field test a 12-session program that engages participants in multifaceted sessions and a photo-documentary
project affirming all types of families.

Program Goals
- To engage youth as leadersin an intergenerational congregational project exploring families
To engage youth in a collaborative, creative, artistic, and ethical representation of families
To provide safety and activities for discussing family structures, functions, and interactions
To broaden and deepen respect, appreciation, and care for al different kinds of families

Approach

This highly interactive, flexible program combines sessions about families and their functioning, with
collaborative work creating a photo-documentary project. The program is designed for group adaptation and
tailoring. The photo-documentary project, which youth lead by photographing and learning about families, can
also be approached severa ways.

Leadership

Co-leadership isrequired for this curriculum. Suggestions for supporting youth leadership during the
project and sessions are integrated into the program.

Interested in field testing during this church year, between January and June 20057?
Please contact:
Tracey L. Hurd
Lifespan Faith Devel opment
UUA
25 Beacon Street
Boston, MA 02108
617-948-6519
THurd@uua.org

Field tests must be completed by June 20, 2005.
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What Do You Know About Hunger?

Hunger Education Activities That Work
Church World Service
P.O. Box 968, Elkhart, IN 46515
1-800-297-1516
www.churchworldservice.org

Oh God, to those who have hunger, give bread.
And to those who have bread, give a hunger for justice.
Latin American Prayer

Church World Serviceis a cooperative ministry of 36 Protestant, Orthodox, and Anglican denominations,
providing sustainable self-help development, disaster relief, and refugee assistance in more than 80 countries.

Thisis a 24-page resource packed with simulations, skits, bulletin inserts, and worship resources that can be
used to raise the issue of hunger. Many of these activities come from congregations and individuals who
participate in CROP WALKS and other community events.

Here is a sample activity from the booklet.

WINDS OF CHANGE
This 15-minute activity explores the emotional consequences of becoming a refugee.

Leading the activity:
Ask participants to list the five things they value most. The list can include people, material items such
asahome, health, etc. If timeislimited, this exercise can be done mentally, but it is more effective to
make atangible list.
Invite them to share some of theitemsthey’ve listed.
Now ask them if they had to give one of those things up, what would it be? Crossthat off thelist.
Repeat the question/action one more time.
Ask them to share what they eliminated. How did it feel to do that? If time allows, ask when they have
had to give up something preciousin their lives. Where did they find support in that process?

REFLECTION (you can either read this or paraphrase):

As human beings sharing this world, we all seek our own ways of creating a secure environment. Due to
circumstances beyond our control, some of us find ourselves facing situations that we could never have
imagined.

Thisis especialy true for the 37 million people who have been uprooted from their homes because of war,
poverty, human rights abuses, or natural disaster. Fifteen million of them are true refugees, living in another
country; the rest are known as IDPs, Internally Displaced Persons. All are struggling to make a new lifein an
unfamiliar place. All have given up much of what ismost preciousto them simply to survive.

It can be hard for those of us accustomed to our peaceful lives to imagine what it must be like to be a refugee.
And yet, in reality, asthe UN High Commission on Refugees said recently, “ Refugeesarejust like you and
me, except they have nothing.”

Gaye Hill, North Carolina
Thefirst 10 copies are free. Beyond that, 11 to 99 copies are $.50 each, shipping included.
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Take Back Your Time Day

Take Back Your Time: Fighting Overwork and Time Poverty in America
John de Graaf
National Coordinator for Take Back Your Time Day

Second Annual Take Back Your Time Day - October 24, 2004.

What isit? Take Back Y our Time Day 2003 was a nationwide initiative to challenge the epidemic of
overwork, over-scheduling, and time famine that now threatens our health, our families, our
communities, and our environment. This year the focus is on atwo-part model project- Take Four
Windows of Time and Public Policy Advocacy.

Why should you care? Are you, or your friends or relatives, working more now but enjoying it less? Does
your family’s schedule feel like aroad race? If so, you're not alone. Millions of Americans are overworked,
over-scheduled, and just plain stressed out.

It starts at work. We're putting in longer hours on the job now than we did in the 1950s, despite promises of a
coming age of leisure before the year 2000. In fact, we're working more than medieval peasants did, and
more than the citizens of any other industrial country! Mandatory overtimeis at its highest levels ever, in
spite of arecession. On average, we work 350 hours, nearly nine full weeks, longer than our peersin Western
Europe do. Twenty-six percent of us got no vacations at al last year while the Europeans AVERAGED six
weeks!
- Overwork threatens our health, reducing time for exercise and encouraging consumption of calorie-
laden fast foods. Job stress costs our economy $200 billion a year.

- Overwork threatens our marriages, families, and relationships as we find less time for each other.

It weakens communities as we have less time to volunteer.

It reduces employment as fewer people are hired, then required to work longer hours.

It leaves many of us with little time to vote, much less be informed, active citizens.

It reduces our security, contributing to accidents large and small.

It even leads to growing neglect and abuse of pets.

And finaly, it contributes to the destruction of our environment, encouraging use of convenience and throw-
away items and leaving us without time even to recycle. Every environmentalist knows that on a finite planet,
unlimited economic growth is unsustainable. Already we' d need four planetsif the whole world duplicated
our lifestyle. We need to offer free time rather than more money and stuff as the reward for increasing
productivity.

We're not against work; in fact, we understand that useful and creative work is essential to happiness. But
American life has gotten way out of balance. Producing and consuming more has become the single-minded
obsession of the American economy, while other values, such as strong families and communities, good
health and a clean environment, active citizenship and social justice, time for nature and the soul, are
increasingly neglected. Wouldn't you like a balanced life too?

On Friday, October 24, 2004, thousands, perhaps millions, of Americans will take the day or part of it to
join in hundreds of activities to initiate a much-needed national conversation about work/life balance and how
we can reclaimit.

www.timeday.org
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Take Back Your Time 2004

Our society is out of balance. We need time for our health, our families, and our communities. We need time to
slow down and time to re-create balance.

Re-create Balance
Overwork and arelentless pace of life have a negative impact on health, families, economic justice, safety,
community life, civic participation, spirituality, workplace quality of life, the environment, and personal well-
being.
Since 1973, the average U.S. worker has added an additional 199 work hours to her/his annual schedule;
Long working hours for some of us mean unemployment for others;
U.S. workers have the shortest paid vacations in the industrialize world and 26% of American workers get
no paid vacation.

Take Four Windows of Time
Resist the relentless pace of life for yourself and your family. Thisfall, between Labor Day (September 6,
2004) and Take Back Y our Time Day (October 24, 2004), choose windows of time to resist excessive work
hours and extracurricular activities. Choose four times (four Wednesday evenings or whatever times fit your
schedule) to engage in slow, quiet, life-renewing activities to:

Rest body and mind (with music, laughter and sleep);

Reconnect with family and community (call aloved one, visit an elder);

Revive energy for life (plant trees, cook slow foods, play games);

Renew your spiritual life (write in your journal, walk in the woods, pray or meditate).

Public Policy Advocacy
Resisting excessive work hours and an over-scheduled lifestyle has public policy implications. As part of this
Take Back Y our Time observance, encourage and promote some of the following legislative initiatives that
offer creative solutions to these problems:

Make Election Day a national holiday

Paid family leave

Minimum annual three-week paid vacation

Limit employer-mandated overtime

Take Back Your Time Day
www.timeday.org
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Unitarian Universalist Trauma Response Ministry

an affiliate organization of the UUA
Thisministry is supported by a grant from
the All Souls New York City Emergency Relief Fund
Toll Free: 1-866-730-8181
www.traumaministry.org

The Unitarian Universalist Trauma Response Ministry (UUTRM) was formed in 2002 to provide timely, multi-
level, multi-faith, and culturally sensitive spiritual care to survivors of mass disasters and other significant
trauma. Our ministries include, but are not limited to:

educating individuals, congregations, and other groups on culturally and spiritually sensitive responses to
trauma and mass disaster;

providing resources (including the deployment of trauma response teams) to assist congregations and
communities in the wake of mass disaster and other significant trauma;

affiliating with local, national, and international organizations that integrate spiritual care as a component of
their disaster response efforts;

deploying trauma response teams in coordination with local disaster response efforts.

We take up thiswork in the spirit of our Unitarian Universalist faith, which calls us to respond in the spirit of
respect and compassion for al people, regardless of race, color, creed, gender, religion, national origin, or
sexual orientation.

Approved: September 26, 2003
What Is Trauma Response?

When people or forces of nature bring violence into our lives, as happened on September 11, 2001, or at the
1999 shootings at the Columbine High School or during Hurricane Isabel, individuals and communities may
feel isolated and fearful. There are well-established methods of responding to traumathat provide good coping
skills and prevent later emotional difficulties. One such method is found in the availability of compassionate
individual s to accompany the traumatized as they deal with threats to their sense of hope and meaning.

Who We Are

UU Trauma Response Ministry is composed of Unitarian Universalist ministers, lay members of UU
congregations, and others who respect the vision and beliefs of Unitarian Universalism. Trained in trauma
response, these people desire to assist those involved in traumatic situations. This assistance may take the form
of:

direct, on-site ministry at the trauma scene, whether national, or local;

crisis counseling for those who have experienced various levels of trauma;
hospitality and respite care for victims;

debriefing and other stress management skills;

administrative assistance, telephone answering, on-site greeters, office support;
pulpit supply for ministers engaged in trauma response.
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Education and Training

Those involved in direct trauma response will be trained in models of crisis counseling, UU theological
understandings of hope, companioning and suffering, and critical incident reporting.

Fund-Raising

Oursis abeginning yet important organization. While we have obtained some grants for organizing purposes,
we arein need of help with our emerging institution.

Volunteers Needed

We would welcome volunteers to help in our efforts at fund-raising, grant application writing, development of
educational materials, and website manager.

If you are interested in volunteering for any of the above work of this ministry, please contact:
The Unitarian Universalist Trauma Response Ministry

WWW.traumaministry.org
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Unitarian Universalist Trauma Response Ministry
Emergency Readiness Survey

Emergencies happen. We' ve known them in our congregationsand in our communities. Sometimesthey
taketheform of traumatic or critical incidents, sometimesthey are full-blown disasters.

How prepared isyour congregation? Y ou can help us do our work and yours by taking ten minutes to
complete the following survey.

1. Do you have a Safety Committee? Yes No

2. Do you have an evacuation plan? Yes No

3. Who isaware of the plan? (Check al that apply.)
Staff
Entire congregation
Public Safety Departments in your town or city

4. Do you conduct public safety evacuations or firedrills? _ Yes _ No

If yes, do you conduct them
During services

Annualy
Other
5. Do you have designated staff or members who are trained
infirst aid and CPR? __Yes___No
If yes, does the congregation pay for this? __Yes___No

6. Do you have on-site:

____First Aid kit or more, located

____Fire extinguishers, checked how frequently?

____Fireaarm boxesthat ring at the fire house
____Non-portable emergency phonesin case of power outages
____Panic or aarm buttons easily accessible

____ Battery-operated smoke/heat detectors

7. Does your front desk have emergency phone numbers? Yes No

Do they include:

_____ Police Department
_____FireDepartment
_____Ambulance

Other
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8. What basic supplies does your congregation have on hand if you needed to become a safe site during alocal
emergency?

9. My congregation has held training meetings with our local police, fire department, Red Cross, or emergency
management training centers. __Yes___No

10. My congregation is interested in receiving training in emergency preparedness. __Yes___No

Thank you for completing this survey.

Please return it to the UUTRM Box at the conference OR mail it to:
Rev. Jan Carlsson-Bull
UU Trauma Responses Ministry
% Unitarian Church of All Souls
1157 Lexington Avenue
New York, NY 10021

We will use the results to guide us in being proactive and responsive
to the emergency needs of our congregations and communities.

The Unitarian Universalist Trauma Response Ministry
an affiliate organization of the UUA
www.traumaministry.org
Toll Free: 1-866-730-8181
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Now Let Us Sing!
Songs for Children of All Ages

Compiled and arranged by Phyllis Robbins
With illustrations by Heidi Lauckner

Kingston, Ontario, Canada: Kingston Unitarian Press, 2004
Review by Pat Hoertdoerfer
Children, Family and I ntergenerational Programs Director
Lifespan Faith Development, UUA
Boston, MA

Have you said to yourself or asked your congregation the question “Where is the Children’s Hymna?” Many
of us have asked this question again and again. Our hymnals — Hymns for the Celebration of Life and Snging
the Living Tradition — published in 1964 and 1993, respectively, have expressed the conviction that a vital faith
must be a singing faith and “that each generation needs to expressitself freshly in its own idiom through song
and the spoken word.” But neither of these hymnals had a section devoted to songs for children. We haveto go
back to We Sng of Life published by Beacon Pressin 1955 to sing from a hymnal that includes songs for
children, young people, and adults. Y ou, like me, probably urged and cajoled, prodded and needled, service
leaders to select suitable children’s songs when the children were present in the service or the service was
intergenerational. Perhaps you have the old We Sing of Life hymnal or maybe you have a small collection of
songs for children and youth from which you draw for children or youth worship services, RE classes, and
intergenerational events.

But Phyllis Robbins, Kingston Unitarian Fellowship music director, has doneit for us! She and her committee
have gathered songs for children and teens- and children of all ages- from many sources. She has organized
them around our seven principles. There are 61 hymns and songs from One More Step and One, Yes We're All
Oneto There Is Always Something You Can Do and A Place in the Choir to Garden Song and May Love
Surround You. Robbins has made simple arrangements for keyboard and voice, with chords for guitar or
autoharp. The collection is spiral-bound for easy use and includestitle index and first line index.

Just what you have been waiting for — A Songbook for Children’s Services, for Intergenerational Worship
Services and Just for Fun and Musical Pleasure! Order your copy from SONGBOOK, Kingston Unitarian
Press, 214 Concession Street, Kingston, Ontario K7K 2B5 Canada (613-544-8777) and kuf @kingston.net.
Prices. single copy is $15 plus $4.75 shipping and handling; 2-5 copies are $13.50 each and $3.00 per book for
shipping and handling; 6-10 copies are $13.50 each plus $2.00 per book for shipping and handling.

Order your Songbook! Enjoy! Thank you, Phyllis Robbins, Heidi Lauckner, and the Kingston Unitarian
Fellowship and Press!

Til every song is sung by everyone,
WE Il sing one more song.
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L ook to the Children!

Children’ s Sabbath I ntergenerational Worship Service

Chalice Lighting

Opening Words
Hymn

Reading

Music

Prayer

Pat Hoertdoerfer
Children, Family and I ntergenerational Programs Director
Lifespan Faith Development, UUA
Boston, MA

We gather this hour as people of faith
With joys and sorrows; gifts and needs.
We light this beacon of hope,

Sign of our quest for truth and meaning,

In celebration of the life we share together.

#580 Snging the Living Tradition
#298 Snging the Living Tradition
Kasserian Ingera? How Are the Children?

Anthem by Intergenerational Choir
Third Millennial Prayer for Children, by Marian Wright Edelman

O God of al time

Y esterday, today, tomorrow, and eternity
Give us courage in our lifetimes

To make war on war

Which leaves behind waifs and widows
Rubble of spirit, home, and community.

Mothers, grandmothers, and al with a mothering spirit
Let us declare and demand:

No more war

No more violence and abuse

No more killing of our young.

O God of yesterday, today, tomorrow, and eternity

Our dwelling place in al generations

Give us courage to sow seeds of life and hope for the future
And to fight with al our moral might for justice for every child
Help us to pluck the thorns of despair from our children’slives.

Mothers, grandmothers, and al with a mothering spirit
Let us declare and demand:

No more hunger

No more homel essness

No more poverty.
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Offertory

Homily

Hymn

Benediction

Worship

O God of yesterday, every child’s history

O God of today, every child s birthright

O God of tomorrow, every child’ sinheritance

O God of eternity, every child’ s hope

Lift our voices against the spiritual and cultural pollution
Which leave dreamless and purposel ess the fruit of our wombs.

Mothers, grandmothers, and al with a mothering spirit
Let us stand together and build aworld fit for children
Calling al to serve, to care, and to act to leave no child behind.

#123 Snging the Living Tradition

Look to the Children!, Rev. Pat Hoertdoerfer
Children’s Sabbath Advocates.

Grade schooler

Middle schooler

High schooler

##348 Snging the Living Tradition

A Franciscan Benediction
May God bless you with discomfort ...
At easy answers, half-truths, and superficial relationships,
So that you may live deep within your heart.

May God bless you with anger ...
At injustice, oppression, and exploitation of people,
So that you may work for justice, freedom, and peace.

May God bless you with tears ...

To shed for those who suffer from pain, rejection, starvation, and war,
So that you may reach out your hand to comfort them

And turn their pain to joy.

And may God bless you with enough foolishness ...

To believe that you can make a difference in this world,
So that you can do what others claim cannot be done.
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Look to the Children!
Homily by Rev. Pat Hoertdoerfer

Whose responsibility are the children? Are our people or our “tribe” responsible for the welfare and care of the
children? Is government ultimately responsible for the care and nurture of a child? Who is promising the
children aworthwhile future? What about the ideathat “it takes avillage to raise achild?’ Of course, “village’
isametaphor for universal responsibility for the child. It isametaphor for what exists here and there in the
neighborhood or religious community. In these neighborhoods and faith communities, “village” is the metaphor
for a state of mind, an attitude of communal caring and communal responsibility. When we say that “it takes a
villageto raise achild,” it is not to say that the family is not of primary importance; of courseitis. Itisto say
that the neighborhood, the community, the nation, and the world share in the responsibility for the care,
protection, and nurture of children.

Thisisnot anew ideal Universally and throughout time there have been communities that have understood that
children are the responsibility of every member of the community and the hope for every community. The
Masai in Africa and the Onondaga of the Iroquois Nation in Americatoday know and practice communal
responsibility for children. But there were times and places throughout history when the communal
responsibility for children has been denied. In the eighteenth century in the United States, children died of
starvation and disease on the streets of industrial cities and died of lung diseases in textile mills. Unitarian
minister William Ellery Channing wrote: “Our children are not put into the hands of parents alone. They are
brought at birth into avast and infinite school. The universeis charged with the office of their education.” A
time, a nation, a people can be judged by the extent to which it takes responsibility for children.

Itisagrim story today! Inthe United States today one in five children lives not only below the poverty line,
but in abject poverty. Five million children are hungry. Twenty-five percent are suffering from some form of
mental illness. In the mid-1990s, 50 of every 1,000 children were reported as having been abused or neglected.
And every day 12 children under the age of 20 are killed by guns. “Now isthe time,” Marion Wright Edelman
of the Children’s Defense Fund exhorts us, “to end immoral and preventable child poverty, hunger,
homelessness, and sickness in the richest nation on earth. Now is the time to stand up and show the children we
truly value them. Now is the time to build a more just and compassionate and less violent society — one where
no child isleft behind.”

If our children are the reflection of our humanness, then we must look to the children — not alone as birth-
parents, but as village, as community. For what we promise the children and how we care for them isthe
measure of the state of our humanness. A nation and a people can be judged by how they treat their children;
and the very future of a nation and a people can be predicted by how they treat their children. Our humannessis
diminished by the millions of children in need.

We must see our children and all children as members of the human family. As members of the human family
every child is precious, every child isachild of God, and every child deserves justice and care. No child should
be left behind. For the sake of the global village, for the sake of the human family, let us do justice for every
child of God, not just for some, not just when it’s convenient, not just when there’ s a budget surplus, not just
when it’s politically popular. When we as a nation recognize that every child is a member of the human family,
we will work for justice that treats every child as a beloved child of God.

Our Unitarian Universalist principles affirm and promote the inherent worth and dignity of every person —
including every child. To promote the inherent worth of children is surely to promise that they will be protected
and safe, well-nourished and educated, cared for and nurtured, and that they can have hope — the promise of a
future. Our seventh principle affirms every person —including every child — as a part of the interdependent web
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of all existence. Thewelfare of each child is connected to the well-being of al children everywhere. Our
justice principles promote a balance between the individualistic perspective of justice, equity, and compassion
for each person — including each child — and the perspective of community advancing peace, liberty and justice
for al. Our faith calls us to tend to each child, America’s children, and humanity’s children — to promote a
healthy start, a head start, a safe start, afair start, and amoral start for al children.

Every child isthe promise of Life, the promise of our continuing humanity. Let uslook to the children and
promise the children that we will hear every child’s cry as the cry of our own life and greet every child as our
own future. By opening the way for every child s possibilities, we affirm and honor every adult’s parenthood in
the village of all our children.

Our faith communities offer one of the last placesin our culture for intergenerational contact. Asfamilies grow
up and drift apart, let us seize these opportunities for grandparents and grandchildren and extended families and
all kinds of familiesto come together in new ways. When we create the kind of faith community where our
children feel loved and welcomed and safe, we heal and empower one another as life-giving messengers across
the generations.

Our Unitarian Universalist prophet, Sophia Fahs, practiced and preached her ministry with children: “Put the
children in our very midst! Let us give children opportunities to observe common things and happenings and
stories that relate to their own experiences. Give them opportunities to sense for themselves the mystery in
being alive and growing and learning. We would be companionable and sympathetic, joining children in their
own wonderings and learnings and actions.”

Today we join with congregations from many religious communities across the country in celebrating
Children’s Sabbath. Since 1982, the Children’s Defense Fund has called upon communities of faith to observe
Children’ s Sabbath as an interfaith day of prayer and activities focusing on the concerns and needs of children.
This morning we will hear from three of our young people about things that are important to them — home,
health, and education. Let uslisten and learn ways to companion them in justice endeavors for all the children
in the village.

Children’s Sabbath Advocates:
Elementary school child talking about early education for all
Middle school child speaking on reducing homelessnessin (your state) and the United States of America
High school teenager speaking about hunger and poverty in (your state) and the United States of
America
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Kasserian ingera/How Are the Children?

Among the most accomplished and fabled tribes of Africa, no tribe was considered to have warriors more
fearsome or more intelligent than the mighty Masai. It is perhaps surprising then to learn the traditional
greeting that passed between Masai warriors. “Kasserian ingera” one would aways say to another. It means
“and how arethe children?”

It isstill the traditional greeting among the Masai, acknowledging the high value that the Masai always place on
their children’s well-being. Even warriors with no children of their own would aways give the traditional
answer, “all the children arewell.” Meaning, of course, that peace and safety prevail, that the priorities of
protecting the young, the powerless, arein place, that Masai society has not forgotten its reasons for being, its
proper functions and responsibilities. “All the children arewell” meansthat lifeisgood. It meansthat the
daily struggles of existence do not preclude proper caring for their young.

| wonder how it might affect our consciousness of our own children’ s welfare if in our culture we took to
greeting each other with thisdaily question: “and how arethe children?” | wonder if we heard that question
and passed it along to each other a dozen times aday, if it would begin to make adifference in the redlity of
how children are thought of or cared for in our own country?

| wonder if every adult among us, parent and non-parent alike, an equal weight for the daily care and protection
of all the children in our community, in our town and state, in our country. | wonder if we could truly say
without any hesitation, “the children are well, yes, all the children are well.”

What would it belike ... if religious |eaders began every worship service by answering the question: “and how
arethe children?” If teachers began every class by answering the question: “and how are the children?” If
every town leader had to answer the same question at the beginning of every meeting: “and how are the
children? arethey all well?” If every business leader and corporate executive had to answer the same question
at the beginning of every workday: “and how arethe children? Arethey all well?” Wouldn't it be interesting
to hear their answers? What would it be like? | wonder . . . | wonder . . ..

Let’s begin here and greet members and friends in our Unitarian Universalist Congregation with and how are
the children? And before we can respond to one another “ all the children are well”, what actions must we
take in this congregation? In our community? In our state? In our Unitarian Universalist Association of
Congregations? In our country?

And how arethe children? Working together, may all our children be well.
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Samhain

Adrianne Ross
Lifespan Faith Development, UUA
Boston, MA

October 31st is Samhain (pronounced sow-in, the sow rhymes with cow) literally translated as “ summer-end.”
The Celtic people only recognized two seasons, light and dark, or summer and winter. Samhain, marking the
end of the summer season, was also the last night of the year. The Celtic people are considered to fall under the
broad definition of Indo-European, not asaracia grouping, but a grouping of people under guidelines of
similar religious practices, cultura evidence, and language. This grouping is recognized from about 400 B.C.E.

Many have misinterpreted the celebration of Samhain as afestival dedicated to a god form named Sam Hain,
who was supposedly the god of “death.” No such entity has ever been recognized in the Celtic cultures.

Samhain celebrates many concurrent events. It was the last night of the Celtic year; it was a celebration of their
ancestors, those who had passed in the last year, and the many generations who had come before them; and it
was time to have gathered the last harvest.

New Year

Samhain marked the beginning of the “dark” times. The days were dramatically shorter, and winter was
definitely making its presence known to all. By Samhain, it was traditional to have wrapped up all your
projects for the year, new barns built, wood gathered, etc. The harvest was in, and people were concentrating on
battening down for the winter.

Some considered the time between Samhain and Y ule (December 21st-23rd) as the time of “no-time.” Samhain
was the closing of the old year, yet the “new” year didn’t begin until the return of the Sun, or Y ule. These were
considered dangerous times by some, when spirits would wander aimlessly about the Earth, with no light to
guide them.

Jack-0'-Lanterns

Jack-0'-lanterns were carved out of turnips originally, and eventually the pumpkin was discovered to be amore
suitable vessel from which to make lanterns. There are many different views, and reasons for the lighting of
jack-0’-lanterns.

UU Faith Works, Summer/Fall 2004 pg. 87



Worship

Jack of the Lantern, the namesake for these carved and lit-up vegetables, was a mischievous spirit who
wandered the Earth at the time of Samhain. It was said that the lighting of jack-o0’-lanterns would lure Jack into
the light, trapping him in the turnip so that he couldn’t continue to cause mischief.

Some say the lit-up faces carved into the turnips/pumpkins would scare away any spirits intent on harm from
the house, or anyone who carried the lanterns with them on that night.

Others seem to think that jack-0’-lanterns were carved to line the streets as a guide to usher the recently dead to
the Summerland, the place of rest for the Celts. Souls who had passed away in the previous year might still be
on this plane because they ssmply couldn’t find the Summerland. So these lanterns would help to guide them on
their way.

Final Harvest

For arural culture, timing was everything. The Celtic peoples depended heavily on the rural calendar system
that was marked once every six weeks by what are called Sabbats. These Sabbats dictated the times to plant, to
grow, to harvest, and rest. All the harvest had to be gathered in- barley, oats, wheat, turnips, and apples so that
al of nature got itstime to rest. The herders led the cattle and sheep down from their summer hillside pastures
to the shelter of stable and byre. The hay that would feed them during the winter needed to be stored in sturdy
thatched ricks, and tied down securely against storms. Those animals destined for the table were slaughtered.

Samhain not only indicated the last harvest of the year, but the plunge into the “dark time” of the year. For the
next 12 weeks people were meant to dedicate their time to introspective pursuits. They worked on the inside of
the home and inside of themselves. They planned what they would like to “harvest” in the coming year, and
began to plant those seeds at Imbolc (February 1st).

Ancestors

The dead are often associated with the dark. Even in the Dark/Middle Ages, the spirits that had not found peace
were much more likely to wander the earthly plane at this time of year. “Dumb suppers’ were often the solution
to fend off spirits who may be into mischief-making, or simply honor those who had passed on.

At the celebration of Samhain feast, an entire place setting was set, and an empty chair pulled up to the table for
the family’ s ancestors, or those who had recently passed on. The dearly departed was served awhole meal and
no one was alowed to sit in the chair or eat the food. The food would be given to the fey (magical, or fairy)
creatures later that night by placing the plate outside. It was meant to honor al of the family/community
ancestors. The Celts were a very superstitious people, and their rituals were very important to insure the safety
of their community.

The Celebration/l deas
Large feasts usually mark each Sabbat, and Samhain is no exception. Typical foods of the late summer harvest
are prepared for the celebration. Nuts, squash, apples, corn, and aes are what largely make up the feast.

Games include dressing up to confuse the spirits, bobbing for apples, and carving vegetables for lanterns. Blind
mazes, such as a corn maze, represent the Sun god’ s trip through the womb. Typically these are spiral mazes.

Y ou enter in one way, and upon reaching the center you are cleansed of the year past. Exiting through an
entirely different path, you are reborn anew to this world.

Another great ideais a scavenger or nature hunt. This becomes the urban harvest. Create alist of things that

children can individually seek over the course of aweek or two, or have one big scavenger hunt with them all at
once. Use aropetotie al of the things together, and hang it in the kitchen as a good luck piece to hold a family
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through the winter. On February 1st, they can take it from the wall, make awish on it, and set it free into water
(an ocean, lake, or river) or earth (bury it as one would a seed) or fire.

As this Samhain approaches, what is ending in you? What do you have inside that it istime to let go of ? No
healing can be complete until you get beyond recovery. Something old must be gotten rid of to make room for
something new to be able to come in. Use the magic of this time to say good-bye to an old habit or addiction, an
old relationship, or anything elseit is timeto leave behind.

At the same time, begin to think about what you would like to begin to bring into your life, and plan to plant the
seeds of the new. What would you like to become involved with? A new type of job? A more meaningful
spiritual path? A better way of relating with your partner? When something old is gone, it opens up a space to
begin anew path. Samhain is a great time to clear those obstacles out of your life.
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Thanksgiving | s Thanksgiving
Resources for a Holiday or Every Day
Pat Hoertdoerfer
Children, Family and I ntergenerational Programs Director,

Lifespan Faith Development, UUA
Boston, MA

Giving Thanks: A Native American Good Morning Message
By Chief Jake Swamp and illustrated by Erwin Printup, Jr.
New York: Lee & Low Books, Inc., 1995

To be ahuman being is an honor, and we offer thanksgiving for all the gifts of life.

The words of this book are based on the Thanksgiving Address, a message of peace and appreciation of
Mother Earth and al living creatures. Author Chief Jake Swamp of the Mohawk Nation brings us these words
from the Native people known as Haudenosaunee, al'so known as the Iroquois or Six Nations—M ohawk,
Oneida, Cayuga, Onondaga, Seneca, and Tuscarora. These words are still spoken at ceremonial and
governmental gatherings held by the Six Nations.

Children are taught to greet the world each morning by saying thank you to al living things. They learn
according to their tradition that people everywhere are embraced as family. The good morning message of this
book celebrates the wonders of Nature, from the moon and stars to the smallest blade of grass, astruly a gift for
which we are thankful. Beautifully painted landscapes enhance the timeless celebration of the beauty and spirit
of the environment.

A message and pictures are for all ages every day!

The Circle of Thanks: Native American Poems and Songs of Thanksgiving
Told by Joseph Bruchav and pictures by Murv Jacob
BridgeWater Books, 1996

This collection of poems, prayers, and songs gathered by Joseph Bruchav of Abenaki heritage celebrates the
tradition of giving thanks that is deeply ingrained among the native people of North America. The fourteen
thanksgiving prayers from various Native American cultures include “ The Circle of Thanks” from the Micmac
of the Northeast Coast, “Rain Song” from the Papago of the Southwest, “How Medicine Came” from the
Cherokee of the Southeast, “Prayer for Gathering Cedar Roots” from the Kwakiutl of the Northwest Coast,
“Kachina Song” from the Hopi of the Southwest, “Prayer to the Sun” from the Osage of the Great Plains, and
“Song to the Dancing Stars” from the Pawnee of the Southern Plains.

The author explains that for the original Americans one day to give thanks was not enough. There were
too many things in the natural world that helped the people survive and that helped make their lives fuller and
better. Heinvitesreaders of all agesto look at our own circle of thanks—the earth and the waters, the moon
and sun and stars that belong to everyone—and think about those you would like to thank.

At the beginning or close of aday, on Thanksgiving, on Earth Day, or today, gather your family and
express your gratitude for the circle of thanks that never ends.
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Giving Thanks
Creating a Litany of Thankswith Children

Jacqui James
Co-editor, UU Faith Works

Years ago when | was serving as DRE at First Unitarian Church, Pittsburgh, PA, third- and fourth-grade
teacher Jean Peterson talked with her class about the things for which they were thankful and then things for

which they were not thankful. She arranged them into this litany that was used as part of the intergenerational
Thanksgiving service.

Thanks For Our Faith
Let us express our thanks: For playgrounds, for a cat or dog, for rabbits, for horses,
We are thankful.
For playing an instrument, for a special dance, for a concert, for art, for the ballet,
We are thankful.
For baseball games, for parades and circuses,
We are thankful.
For food, our families, and for our homes,
We are thankful.
For ababy being born, for a special friend, for our lives,
We are thankful.
For an eclipse, for asunset, for arainbow, for peace, for love,
We are thankful.
But for crying and arguments with a brother or a sister, or for not having a sister or brother,
We are not thankful.

For people yelling in our ears, and for having to go to school when we don’t want to, or taking piano lessons we
don't like,

We are not thankful.
For thunder and lightning when they’re scary, or having to do chores, or being sick,

\We are not thankful.
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For littering and pollution, for people who hurt themselves and others, whether they hurt one person or many,
We are not thankful.

For al diseases, for killing whales and other animals,
We are not thankful.

For people dying of hunger, for all wars and hatred among people,

We are not thankful .
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Home Sweet Church Home

| ntergenerational Worship Service

Rev. Colleen M. McDonald
UU Church of Rockford
Rockford, IL

A few words of explanation: This service was a multi-generational service held on *Homecoming Sunday,” the
first Sunday of the new church year.

When people arrived for the service, they were greeted by the ministers; outside the sanctuary door, in the
Narthex, arefreshment table was set up, and people were invited to have a cup of juice and asmall danish
(before or after the service).

The “Processional” was a lively song with an African drum beat. In advertising the service, we had invited
people in the congregation to bring drums and other rhythm instruments. When the Processional started, the
“cast” entered, playing instruments, accompanied by children in the church, who also had been given
instruments.

The service was built around a play, its various acts interspersed with music. In the play, “Dorothy” isvisited by
three of her friends (played by ministers- including affiliated ministers- of the church), each of whom tells her
why his/her church isimportant to him/her and invites Dorothy to come along. The dialogue was not written out
completely — the three friends all spoke personally about their own experience in the church. Near the end of the
play, the congregation joinsin the “action” of the play, as they become the congregation Dorothy visits;

Dorothy invites the congregation to tell her why they go to their church.

Cast:

Narrator (two lines only)

Dorothy

Dan, Thandeka, and Sarah (Dorothy’ s Friends)

Stage Setting: Dorothy iswearing pajamas and red slippers. Sheis sleeping in abed. Thereisan alarm clock on
asmall table by her bed. Also on the stage are a card table and two chairs.

Narrator: [“invisible,” speaking from the back] Welcome to today — the first day of the rest of our lives.

Alarm clock rings.

Dorothy: Oh, man- isit morning aready? Boy, that was sure a doozy of adream! I’m going to have to stop
eating those peanut butter and eggplant sandwiches right before bed. Well, | better get up and get ready for
work...

Wait aminute... Today’s Sunday, not Monday. | can sleep in. My twin sister, Colleen, may be a
minister, but me—1 don’t even go to church. Who needs church? | have everything | need in this cozy little
home of mine.

Yes, siree. | have companionship [hug stuffed animals], stimulation [someone throws in afolded
newspaper], and live music when | want it. [plays chopsticks on the keyboard] | have plenty of peace and quiet
for reflection. If | have aproblem, | can call 911.

At home I’m free- free to be myself, to ask questions, and to search for truth, without anyone telling me
my answers are wrong. And there' s no one here making me feel guilty about what I’ m doing- or not doing. I'm
socialy responsible — | give at the office.

Yes, I'm satisfied, herein my own home. | don’t need anything else. (Sits down at her table and reads
the newspaper.)
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Narrator: To be continued.
Introit, Welcome and Announcements, Chalice Lighting, and Response

Visitor 1
[ Steve knocks on the door.]

Dan: Hi, Dorothy.

Dorothy: Hey, Dan - comeonin.... It'sgood to see you - sit down. Can | get you a cup of coffee and abagel? |
have vegan cream cheese.

Dan: No thanks. | can’t stay long. | was on my way to church and was hoping you' d come with me.
Dorothy: Me go to church? Sorry! I’m not a churchy person.

Dan: Lots of people in my congregation felt the same way once - before they found our church.
Dorothy: Redlly?

Dan: Look, my church doesn’t believe in proselytizing. But I'd really appreciate a chance to tell you more about
it.

Dorothy: Okay...

Dan: [Ad libs his reason for going to the church] . . .. | have to go. Will you come along?

Dorothy: Gee, Dan. Y ou make your church sound pretty appealing- but | don’t know. To be honest, just the
thought of going somewhere where there's stained glass, organ music, and a preacher is giving me a Maal ox

moment.

Dan: OK. OK. | understand. Maybe you'd like to come just for brunch after the service. We're having tofu
barbecue today.

Dorothy: It s tempting, but, no thanks.

Dan: Okay... see you later, Dorothy. [leaves]

Dorothy: Hmmm... a church where... [refers to things he said]

And where they serve tofu barbecue! (Goes back to her newspaper)
Hymn #389: “Gathered Here”

Visitor 2
[ Thandeka knocks on the door]

Dorothy: Thandeka, what a surprise! [Lets her in]... You know, | just finished that book about Schleirmacher
that you lent me, and I’ ve been looking forward to discussing it with you.

Thandeka: I’m organizing a Schleirmacher book discussion at my church - maybe you'd liketo join us.

Dorothy: Hey - you’ re the second person today trying to get me interested in a church. To tell you the truth,
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Thandeka, you’ ve never seemed to me to be the kind of person who would need a church... | certainly don’t!

Thandeka: Why do you say that, Dorothy?

Dorothy: | keep remembering when | was akid, and I'd visit friend’s churches... and | just couldn’t sing the
words in those hymns.

Thandeka: Y eah. We have areputation, in my church, for not being very good hymn singers, ourselves, because
everyone's busy reading all the words, figuring out whether they agree with them!

Dorothy: Y ep — that would be me.
Thandeka: [Explains why she goesto the church] . . .. So, will you come with me to church this morning?

Dorothy: Thandeka, if you're part of that church, it must be okay. But | have alot of trouble imagining myself
fitting in —fitting in to that church, or to any church.

Thandeka: No problem. If you'd like to talk some more about this later, I’d be glad to continue this
conversation.

Dorothy: Alright. Thanks for stopping by. [ Thandeka leaves] [Hums “ Amazing Grace,” then shakes her head;
returns to newspaper]

Interlude

Visitor 3
Sarah: [knocks on door and calls out] Dorothy. Are you here? I’ m returning those books you loaned me.

Dorothy: Hey, Sarah - comeonin... | wasjust reading this article in the Register Star about the number of
homeless children in the Rockford schools.

Sarah: | know, isn't it awful?

Dorothy: Gee, sometimes | feel so helpless.

Sarah: | know what you mean, Dorothy. Some of us at church were feeling the same way.
Dorothy: Y ou were?

Sarah: Y es, then we started organizing to do something. A school nurse we talked to said that lots of the kids
don’'t even have a change of underwear - so this month our church is having an underwear drive.

Dorothy: That's a great idea. What kind of a church do you go to, Sarah?
Sarah: [Explaing]. . . . It's getting late. Y ou’ re welcome to come with me this morning.
Dorothy: | can’'t believe I’'m even considering it... but no — I’ ve just got too much to do today.

Sarah: That’s okay, Dorothy. But | hope you'll give yourself some more time to think about it. See you later.
[startsto leave]

Dorothy: Sarah, wait aminute... Will you take these? [hands her some underwear]
UU Faith Works, Summer/Fall 2004 pg. 95



Worship

Offertory
Dorothy Seeksa Home
Dorothy: [Gives afew reasons she's just heard.] Maybe there’ s a church for me, after all. There’'sno harmin
checking out one service. Okay then, I’'m going to go to church today... I'm going to stay home... No, I'm
going. Wait aminute. Which church am | going to go to? Sarah’s church? But | don’t know whereitis. | don’t
know which church Thandeka or Dan go to either. None of my friendsis still here to take meto church this
morning - so how | am going to get there? [looks at red slippers]

Hey —if ruby slippers were good enough for Dorothy Gal e-*“there' s no place like a church home,
there’ s no place like a church home.” (Music: Snatch of “ Somewhere Over the Rainbow” )
Anthem
Why are You Here?
Dorothy: Wow — this sure doesn’t look like Kansas.... [ Sees friends]

So, I’'ve found your church, Dan... and yours, Thandeka... and yours, Sarah? Y ou mean, you all go to the
same church? Wow — those ruby slippersreally knew what they were doing.

Now, you three have aready told me what this church home means to you. Why are the rest of you
here? What makes this your church home? Will you tell me?
[Dan goes around congregational with mike... Then, after congregational sharing]
Dan: We're here for all those reasons. We're here because today is the first day of the rest of our lives, and this
day isholy, as are al our days. Why are we here? We' re here because we have a home here —in our hearts, in
our minds, in our spirits, as Unitarian Universalists who know how to celebrate the miracles of our lives.
Let the congregation say Amen.
Let us sing hymn #131 “Love Will Guide Us”
Hymn #131, “Love Will Guide Us’
Closing words:
Dorothy: Thisfeelslike ahomecoming! That’swhat itis- I’'m home! What do | do next?
Dan: Repeat after me, “There' s no place like a church home.”
Dorothy: There's no place like a church home.
Dan: Everyone: “There' s no place like a church home.”
Whole cast: WELCOME HOME!
Response

Recessiond

Coffee and Fellowship
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What | s Advent?

Rosemary Corey, DRE
Birmingham Unitarian Church
Bloomfield Hills, Ml

What day istoday? (2nd Sunday of Advent)
Last Sunday was the first Sunday of Advent.

Last Sunday many of my Christian friends gathered for an evening worship service called Advent by
Candlelight. 1 know of one church in Birmingham where 500 women gathered to celebrate Advent.

Does anyone know what the word Advent means? (Coming)
What or who is coming? (Christmas/Santa Claus/Jesus' birthday)

So we take these four weeks before Christmas to prepare for Jesus' birthday. Now there are the traditional
things that many of us do to prepare for Christmas. There are the decorations, the parties, the gifts, etc. But
many of our Christian friends believe that the arrival of Jesus meant a better life for all of us. So they liketo
take the time before Christmas to reflect on their own lives. | like thistradition. Maybe you feel aneed to
spend more time with someone you love. Maybe you could forgive someone who has wronged you. Maybe
you want to do kind things for a perfect stranger. Isthere anyone out in the congregation who plansto do
something nice for aneedy family?

Does anyone know what thisis? (An advent wreath (I created an advent wreath with an artificial wreath and 4
candleholders. You will need 3 purple tapers and 1 pink taper.))

There are many ways to interpret the advent wreath. I'd like to share one tradition with you this morning. The
advent wreath is made from greens because they symbolize life. Four candles are said to represent the 4000
years waiting for the birth of Jesus. The coming of Jesus was to Christians the coming of their king. And
purpleisthe color of royalty.

Thefirst candleislit as the candle of faith.
The second candleislit for hope.
The third candle is the candle of love.

And the fourth candle, the pink candle, islit on the fourth Sunday, which is called Gaudete (pronounced Gow
det ee) or the joyful Sunday of Advent.

Quite often when | think of Christmas, | think of the thrills on Christmas Eve and Christmas morning, and with
good reason. Christmas and Christmas Eve have alot of thrills. | remember Christmas Eve dinner with my
family when | was growing up. | have 5 brothers, so Christmas was always very festive. My mother always
made the meal. | don’'t remember what we ate, but | remember eating it together. My father always insisted we
clean up the dishes before we exchanged presents. | still wonder if he really cared about the kitchen or if he
was enjoying dragging out the anticipation. And then we all opened our presents from each other. Now
excluding Chatty Cathy, | can’t remember any gifts. Opening the gifts was the thrill, but the actual memories
are of being together with my family.
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| recently returned from awonderful weekend in Los Angeles. | was able to go to Disneyland while | was
away. While | waswaiting in line, and there are alot of linesin Disneyland, | had arealization. Disneylandis
10% thrills and 90% walking and waiting. (Some might argue that the thrills represent less than 10%.) And
then | realized that that same equation works for most of life ... including Christmas. So one of life's greater

challengesisto enjoy the 90%.

In closing ... May the light of this second candle of Advent warm our hearts this day and in the weeks to come.

As the candles burn brighter and brighter, may we too, send our light to all who come our way. Amen.
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Winter Wheel
Original play

by Connie Dunn
First Universalist Society of Franklin
Franklin, MA

Registered: WriteSafe.com Copyright: 2002, PMB 238, 1807 N. EIm ., Denton, TX 76201, (940) 243-5125
scripts@sagecr eekproductions.com, or connie_dunn@hotmail.com.

Setting:
Winter Solstice — Ancient Times

Open with an empty stage. The Narrator enters sweeping the stage (reminiscent of amummer play). Then
motions to the Wheel characters that come in and assemble themselves into an appropriate circle in the
appropriate order. We begin with Winter Solstice facing the audience.

Winter Solstice
Samhain

Mabon

Lammas
Summer Solstice
Beltane

Spring Equinox
Candlemas

Narrator stands in front of the circle.

Narrator

Winter Wheel is aplay to celebrate Winter Solstice. Our stage is set with awheel of characters representing the
different quarters or Sabbats.

These are primarily pagan holidays. Pagan comes from the Latin word, paganus, which isinterpreted as country
dweller. These elder path celebrations honored both god and goddess in a birth-life-death-rebirth manner. As
the sun and moon entwined in their celestial dance, the elders followed alunar calendar with eight major
festivals.

We shall begin with Winter Solstice.

Narrator rings bell and steps to the side revealing the wheel of characters.

Winter Solstice
| am Winter Solstice. But before | tell you more, let me introduce Candlemas.

Narrator rings bell.
The whee turns so that Candlemas is now facing the audience.
Candlemas

| am Candlemas. Sometimes I’'m referred to as Imbolc or the festival of Brigid. | am celebrated on February
2nd. The seeds within begin to grow.
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The narrator moves to the center with the wheel of characters behind.

Narrator
This holiday is now celebrated as a non-religious holiday; we now know it as Groundhog Day.

The narrator rings bell and moves to the side of the whesl.

The wheel of characters turns again. Spring Equinox now faces the audience.

Soring Equinox

| am Spring Eqinox; | celebrate the return of life. This holiday is about March 20th. Planting seeds, decorating
eggs, and other nature and new life activities abound.

The narrator rings bell and moves to the center with the wheel of characters behind.

Narrator

Spring Equinox is aso known as Ostara. It falls near the Christian holiday of Easter, which is celebrated with
new clothes and baskets of eggs from the Easter Bunny.

The narrator rings bell and moves to the side of the whesl.

The wheel of characters turns again. Beltane now faces the audience.

Beltane

| am Beltane, the eve of May or April 30. | celebrate the joining of god and goddess. Handfastings (weddings)
abound during my celebration.

The narrator moves to the center with the wheel of characters behind.

Narrator

Beltaneis aso known as May Day. The Maypole and its twining of ribbons represents the joining of god and
goddess. Christians have celebrated May Day as Roodmas referring to the Cross.

The narrator rings bell and moves to the side of the whesl.

The wheel of characters moves so that Summer Solstice is facing the audience.

Summer Solstice

| am Summer Solstice. | celebrate the longest day. | celebrate the end of the planting season and looking
forward to the harvest.

The narrator moves to the center with the wheel of characters behind.

Narrator

Summer Solstice falls around June 22. It is sometimes called Midsummer, which according to our conventional
calendar is a misnomer, because summer officially starts on June 21.

The narrator rings bell and moves to the side of the whesl.

The wheel of characters moves so that Lammas is facing the audience.
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Lammas
| am Lammas. | celebrate the first harvest.

The narrator moves to the center with the wheel of characters behind.

Narrator

Lammas or Lughnasad (lou-na-sah) is celebrated August 1 or 2nd. Thisis aholiday celebrating grain. Bread is
often baked to celebrate this day.

The narrator rings bell and moves to the side of the wheel.

The wheel of characters moves so that Mabon is facing the audience.

Mabon

| am Mabon. | represent the pagan Thanksgiving. It is atime when we celebrate the harvest and are thankful for
the bounty we have reaped.

The narrator moves to the center with the wheel of characters behind.

Narrator
Mabon or Fall Equinox is celebrated in honor of the day and night being equal.

The narrator rings bell and moves to the side of the whesl.

The wheel of characters moves so that Samhain (Sow-in) is facing the audience.

Samhain

| am Samhain. The veil between this world and that of our ancestorsisthin. On this day, leave candlesto light
our ancestors' path and candy to feed them on their way to the underworld.

The narrator moves to the center with the wheel of characters behind.

Narrator

Samhain is celebrated on Halloween or October 31. It isthe time of celebrating life and death. It is a celebration
to honor our ancestors.

The narrator rings bell and moves to the side of the whesl.

The wheel of characters moves so that Winter Solstice is facing the audience.

The narrator again moves to the center in front of the characters.

Narrator

The Wheel of the Y ear turns and we again are back at Y ule or Winter Solstice. Thisis aholiday that celebrates
the longest night of the year.

Winter Solstice

| am Winter Solstice. Many who celebrate me,decorate trees, referred to as the Y ule Tree, which is often

decorated with berries, rosebuds, and cinnamon sticks.

Narrator rings bell.
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Yule Tree, which is a person decorated as atree or carrying asmall decorated tree, walks across the stage.

Narrator
Candles often decorate both trees and windows to represent the sun, which is promised soon to return.

Narrator rings bell.

Candle, which is a person carrying a battery-operated electric candle (NOTE: real candles are hard to carry,
because the breeze from walking blows the flames and they can potentially be dangerous), walks across the
stage.

Winter Solstice
A Yule Log is often burned throughout the Solstice night. It provides light for the longest night and offers hope
that light will return to the sky.

Narrator rings bell.

Yule Log, which is a person decorated as a burning log or carrying a representation of a burning log, walks
across the stage.

Narrator
Ashes from the Y ule Log are scattered on the fields to encourage fertility and pieces are often kept to protect the
house from fire and lightning or to ensure bountiful crops or easy births of calves.

Winter Solstice

Decorating in Red, Green, and White in celebration of the Winter Solsticeis as old as the Druids, who hung a
sprig of mistletoe over their threshold as a charm to bring good luck during the next year. It is replaced each
year.

Narrator rings bell.

Mistletoe, which is a person decorated with mistletoe or two people carrying a sprig of mistletoe over their
heads and kissing, walks across the stage.

Narrator
The Druids cut the mistletoe from the oak tree with a golden sickle. The branches had to be caught before they
hit the ground. The Celtics believed that the mistletoe held the soul of its host tree.

In Scandinavia, mistletoe is aplant of peace. If by chance, enemies met under mistletoe, they laid down their
arms until the next day.

Winter Solstice

Hanging an Evergreen Wreath decorated with holiday herbs upon your front door symbolizes the continuity of
life or the wheel of the year.

Narrator rings bell.

Evergreen Wreath, which is a person carrying a decorated evergreen wreath, walks across the stage.

Narrator
To the Ancients or country dwellers, it appeared that the sun and moon stopped in their flight across the sky.
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Winter Solstice

Some Pagan traditions have us retell an ancient story of the rebirth of the Sun God or the birth of the
Unconquered Sun God.

Narrator rings bell.

Sun God, which isamale dressed in a Sun God costume, walks across the stage.

Winter Solstice

In Scandinavia, Frey, god of fertility, isworshipped. The roasted pig with an apple in its mouth represents this
festival tradition.

Narrator rings bell.

Frey, god of fertility and weather who rode in a chariot pulled by two boars (male dressed in costume), walks
across the stage.

Winter Solstice
The Egyptians celebrated the god of death and rebirth as Osiris.

Narrator rings bell.

Osiris, god of the dead, god of resurrection into eternal life and judge of the deceased (male dressed in
costume), walks across the stage.

Winter Solstice

The God may appear as Old Man Winter, which is also known as the Ice King or Santa Claus, which is also
known as the Oak King.

Narrator rings bell.

Old Man Winter or Ice King, man dressed in white costume, walks across the stage.

Narrator rings bell.

Santa Claus, man dressed in traditional Santa Claus suit, walks across the stage.

Narrator rings bell.

Oak King, man dressed in more of akingly fashion with Oak leaves around his head, walks across the stage.
Narrator

The Sun God was known as Mithrain Persia, Saturn (thus Saturnalia) in Rome, Sol, Consus, Janus and Gwyl

Canol Gaeaf or Yulein Wales.

Winter Solstice
In some traditions, it is the Crone or Great Mother who is reborn to be the Maiden.

Narrator rings bell.

Crone or Great Mother, woman dressed in a crone costume, walks across the stage.
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Narrator

The Great Mother or Mother Earth goddesses include Hertha of Germanic mythology and Yalda (also seen asa
god) of Iran, as well as Ops and Bona Dea of Roman mythology, and Holda, a Teutonic earth goddess of good
fortune.

Winter Solstice

Tonantzin, the Native Mexican corn mother and Isis with Horus (Sun Child) are much like the Mother Mary
figure.

Narrator rings bell.

Mother Goddess with child in arms crosses stage.

Winter Solstice

A Cdltic tradition called Wassaling held that a bowl! of cider was carried into the apple grove. One tree was
chosen for theritual. Its branches and |eaves were dipped into the cider and more poured on the roots.
Narrator rings bell.

Celtic Dressed Boy/Girl Or Man/Woman carries a bowl of cider (not necessary to actually contain cider) across
the stage.

Winter Solstice

Ancient Athenians held Lenaea or the Feast Of Wild Women. Nine Wild Women reenacted the death and
rebirth of Dionysos, a Greek god of wine.

Narrator rings bell.

Nine Wild Women walk across the stage.

Winter Solstice

The Hopi and Pueblo Native Americans traditionally hold solstice rituals for several days. Their celebrations
include, Kachina dances, corn and meal rites, and war society ceremonies.

Narrator rings bell.

Kachina dressed participants dance across the stage.

Winter Solstice

The Zuni Native Americans relight their Sacred Fire for the solstice much as the Feast of Lights or Hanukkah
celebration

Narrator rings bell.

Participant with Sacred Fire representation crosses stage.

Winter Solstice
Winter Solstice celebrations are atime for family, atime for sacred meditation, and atime for sacred giving.

Narrator rings bell.
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Family, which is arepresentation of afamily unit, walks across the stage.

Winter Solstice
Our play isending. Our time has passed. | leave you with Blessings.

Narrator rings bell.

The End
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